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CHAPTER I

Introduction
In the United States, the mention of the word “Gypsy”
brings to mind images of dark-haired people dressed up in
colorful costumes dancing around campfires in front of a
horse cart (Hancock, 1974). Literature, songs, and glamorous
films have treated Gypsies as free, passionate, colorful,
and enigmatic characters. Bercovici states, “the glitter and
the colorfulness of the shop windows is dulled" by their
presence (p. 133). These stereotypical images about the
Gypsies have shielded us from understanding the cultural and
social reality of this ethnic group (Calvo, 1987, 1990;
Saez, 1994; Sanchez, 19'/7).
In addition to these stereotyped images of the Gypsy,
the fact that little is known about them has also
contributed to the lack of serious research on the culture
of this ethnic minority. Indeed, in the United States,
studies focusing on the Gypsy culture and education are few
(Hancock, 1975; Salo, 1979; Sutherland, 1975; Vogel, 1978;
Vogel & Elsasser, 1981; Wedeck, 1973). Certainly, the small
number of Gypsies in the U.S. could be a factor for the
small number of studies done in this field. To correct this
problem, some educational institutions are taking steps. For
instance, in 1994, the Carnegie Foundation created a task
group called Project for Ethnic Relations (PER) to foster
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studies on the Gypsy minority. The PER

also coordinated and

exchanged information with research centers in Europe (“La
Corporacion," 1994).
In Europe, the ideas and stereotypes concerning the
Gypsies vary. Still, the images of Europeans about Gypsies
are as stereotypical as they are in the United States. In
Spain, for instance, the mention of the word “Gypsy” brings
to mind great flamenco dancers like Antonio and Carmen Amaya
(“Evocacion,” 1988) or figures of flamenco music such as
Chocolate, and Fosforito. It also brings to mind bullfight
ing maestros like Joselito, El Gallo, and Chamaco (Wedeck,
1973). Furthermore, in Spain, as in many other European
countries, the word “Gypsy” elicits a historically rooted
fear of stealing, mugging, and death in defense of some
obscure code of honor (Luna, 1989). In The Little Gypsy,
Cervantes (1972 ed.) depicts another stereotypical image of
the Gypsy. He begins the novel by saying that "it seems that
Gypsies were only born to be thieves: They are born from
thieve parents; they are raised to be thieves. They study to
be thieves” (p. 57). However, neither the romantically
positive view, nor the negative view bear much relation to
reality (Hancock, 1974; Bajo, 1994).
Nowadays, many European countries are awakening to the
needs and reality of the minority ethnic groups,
specifically, the Gypsy or Roman groups. The concern in
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Europe might be more imperative than in the United States
due to the large Gypsy community inhabiting many European
countries. A bigger Gypsy population, in turn, creates more
immediate needs and requires more complex solutions to the
conflictive relation between the Gypsy community and the
non-Gypsy groups.
In Spain, the number of Gypsies is not exactly known.
Data relating to the population vary depending on the source
of information. It is not surprising to have discrepancies
in this data since the Gypsies considered the Administration
of the non-Gypsies or Payos as something alien to them.
Records show that 28% of the Gypsy people do not have birth
certificates (Instituto de Socilogia Aplicada de Madrid
[SAM], 1982). Nonetheless, attempts have been made to have
some ideas about the size of the population. Some authors
estimate

600,000 Gypsy people (Andrade, 1994; Goicoichea,

1990), while the Ministry of Science and Education says
350,000, with 70% of the Gypsy minority below the age of 25
(Ministerio de Educacion y Ciencia [MEC], 1992). If we take
the 600,000 number, it represents 1% of the total
population. Official records indicate that 42.2% of the
Gypsy population is located in the southern region of
Andalusia. Statistical analysis shows that the Gypsy
population will probably double in 20 years (Caritas, 1990).
Spain is now facing increasing social challenges to
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reach out to the minority ethnic groups, specially Gypsies,
since they are the largest minority group. Because the two
cultural systems are so distinct, an abysmal gap exists
between the two groups. The difficulty of closing the gap is
due to the complexity of the relationships between the Roms
or Gypsies and the non-Gypsies. Gypsies, for instance, are
afraid that relations with the Gajes (non-Gypsies) will
erode or destroy the culture they have preserved for
centuries (Montoya, Corbi, & Montoya, 1987; Pujadas, 1993;
Ramirez, 1983). Gajes, on the other hand, resent what they
perceive as a self-enclosed group and become highly
suspicious when the Gypsies1s behavior becomes
incomprehensible to them. The fact that there is no
knowledge of each other's culture makes communication among
the groups rather difficult.
Currently, local and state agencies for the advancement
and development of minority groups are being created in
Spain (Caritas, 1990). Also, the new Spanish laws for
equality of education set by the Ministry of Education are
fostering studies concerning Gypsies and other minorities.
Furthermore, new government guidelines for the recognition
and participation of diverse cultures in schools (MEC, 1990,
1992) are fostering research related to the Gypsy minority
in Spain. Research investigating intercultural relations and
education for minority groups is increasing.

R ep ro d u ced with p erm ission o f th e copyright ow ner. Further reproduction prohibited w ithout p erm ission .

Cultural Similarities with Other Minority Groups
On the surface, it may seem that the Gypsy minority in
Spain has no relation with other minority groups in the
United States; however, the parallelism that can be observed
among the Gypsies in Spain and the African-Americans in the
United States is very strong. There are obvious differences
between both minority groups. The most distinct differences
are the language, the geographical location, and the
historical background. Nonetheless, several similarities
which run deep within the fabric of the social structure,
family model, and mechanism for survival can be found among
both groups.
Social structure seems to evolve in similar ways for
both Gypsies and African-Americans. White (1992) suggests
that in the “New World the African recreated a sense of
tribal community within the plantation milieu" (p. 435).
Likewise, the Gypsies in Spain used a similar community
system — foraging band—

to keep their cultural continuity

in spite of their isolation and constant traveling.
Moreover, within the Gypsy's social structure, the male's
role differs from that of the non-Gypsy male's role. The
male Gypsy is responsible for defending the honor of the
family and earning money for big expenses. He is not
responsible for daily expenses such as food or clothing.
Such

behavior clashes with the norms of the majority groups
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and reinforces the stereotypical images of the Gypsy as
being lazy, irresponsible and a parasite of society. In the
same manner, White argues that the Black male in the United
States does not meet the standards set by the majority
group. As a result, the Black male is also stereotyped as
“irresponsible, lazy, shiftless, and sociopathic” (p.432).
It is within the family model where the similarities
among the two groups surface more clearly. Even though they
developed within a different historical context and
different hostile environments, Gypsy and Black cultures
both established the extended family model as a mechanism
for survival.
African slaves who were separated from their
biological kin were integrated into the extended family of
the plantation (White). Africans needed a strong sense of
identification with their own group more than a sense of
family lineage in order to survive. For the Gypsies, blood
ties were the basis for the extended family and contributed
to the flexibility and survival of the group. In both cases
the family is of great importance in providing a sense of
belonging and cultural continuity. Moreover, support for
each other and for the family became another mechanism for
survival (Ardevol, 1986; White, 1992; Collins 1992).
In Gypsy society, a woman gains full status in the
community by becoming a mother. From an early age, girls are
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taught to care for their youngest siblings. According to
Collins (1995) this seems to also be true for young AfricanAmerican women.
Research indicates that Black women and Gypsy women
treat other children as if they were members of their own
families. Indeed, Gypsy children go in and out of any house
within the community and engage in any activity going on at
the house. In much the same way, Collins argues that Black
women talk to other children and treat them as if they were
part of their own family. However, contrary to the Black
women's behavior, it is not common among Gypsy women to
become “othermother” (Collins) to a child if there are not
blood ties or a strong fictive kinship.
When comparing literature on Black and Gypsy families,
it appears that both groups share cultural patterns such as:
oral tradition, respect for the elder, strong sense of group
and family support — involving sharing responsibilities and
communal concerns—

and “the common fate of oppressive

economic and social conditions” (White, p. 436). Moreover
The Gypsy minority in Spain as well as the Black minority in
the United States is most often at the bottom of the
economic ladder. In addition, like many minority groups in
the United States (Hamilton, 1995), many Gypsies in Spain
also live in communities which house landfills and dump
sites. The site for this study was located 200 meters away
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from the city landfill.
In Spain, Gypsy women organize themselves in unique and
random patterns to fight against environmental aggression in
their communities. This form of organization against an
environmental threat is similar to the “spontaneous and
dramatic” way the Black and Hispanic women organized against
the construction of a 13-acre incinerator in their South
L.A. community (Hamilton, p. 650).
Another interesting similarity among both groups is the
shared mistrust against white bureaucratic institutions such
as the police, city hall, or any other government
institution.
The parallelism brought forward between Gypsy culture
in Spain and Black culture in the United States may set the
stage for a better understanding of the

similarities among

Gypsies and other minority groups. In addition, due to the
similarities among both groups, the final recommendation of
this study may also apply to Black communities or to other
minority groups.
Rationale
Throughout the history of Spanish education, the
Catholic church was the only institution concerned with the
literacy and religious instruction of Gypsies. In 1958, Pope
Pius XII created the first organized movement to help the
nomadic population, which included a large number of Gypsies
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(Lomas, 1993). However, “the religious institution took a
charitable and paternalistic attitude" that still remains
today (Sanchez, 1977, p. 47). It was not until a decade ago
that any interest has been shown in the education of the
Gypsy children. Although there is now an interest in
minorities, schooling for children of minority groups has
been largely ignored throughout the history of Spanish
education.
At the present time, if educators have a genuine
interest in equality of education for all children and if
they are serious about accomplishing the task of schooling
Gypsy children, research related to Gypsy culture and the
Gypsy school's milieu is necessary. The purpose of this
research is to present a comprehensive study of the
interrelation between the Gypsy culture and the school
culture. Studies in this field are greatly needed to open
communication and cooperation between both groups.
It has been historically proven that quick remedies,
which may not take into consideration the whole schemata of
the complex multicultural domain, accomplish very little.
Gypsies are becoming increasingly aware of the need for
education. They know they need the skills and knowledge
necessary to survive in an increasingly industrial society,
but the schools bear no relation to their social or cultural
reality, making it very difficult to motivate children to
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want to stay in school (Montoya et al., 1987).
Gypsies are torn between keeping their own identity and
overcoming social stratification and discrimination to fit
into the rest of the Spanish society (Montoya, 1994). To
lessen this social conflict, teachers, educators, and
government institutions need to create curricula and
teaching methods that would neither alienate the Gypsy
children, nor destroy their identities. Currently, there are
very few credible studies with which scholars can work to
create the proper educational material and teaching
approaches for the Gypsy minority (Calvo, 198 9; Catala,
1989; Codina, 1989; Munoz & Flores, 1994; Ramirez, 1983;
Santiago, 1994; UNESCO, 1989; Zita, 1991).
Statement of the Problem
In Malaga, as in other provinces of Spain, most of the
Gypsy population is located on the periphery of the city. In
addition, most of the living quarters are slums (chabolas)
or hastily built government construction projects (Ardebol,
1987; Secretariado General Gitano [SNG], 1982; Lizama,
1994).
After the economic crisis of 1940, Malaga experienced
an economic boom. With this rising economy came also a
strong local migration from the poor rural areas, which
dramatically increased the creation of slums outside of the
city (Otero & Sanchez, 1987). Some well known slum areas in
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Malaga were La Estacion de los Perros, El Puente de los
Morenos, and La Misericordia (Martinez, 1987). With a
flourishing economy, the city started to expand rapidly
taking over the slums, impelling the Ministry of Housing and
Development to provide cheap housing to the people forced
out of the old slums.
The new areas were again built on the outskirts of
town. The houses were isolated and did not have infra
structural or social services (Toribio, 1983). For instance,
places like Palma-Palmilla, or El Pavero, did not have
access roads, churches, schools, or even bridges (Vidal,
Prados, & Saez, 1989). In all these cases, the concentration
of Gypsy groups followed the old pattern of relocating Gypsy
families from shanty-towns in the outskirts of the city to
new housing projects built also in the peripheral areas.
Although the relocation of Gypsy groups from the
chabolas to the housing projects occurred in the early 60s,
the process for schooling Gypsy children did not start until
the late 70s. For areas with a lower percentage of Gypsy
children, the process for schooling started later
(Excelentisimo Ayuntamiento de Malaga [EAM], 1983).
Other relocations of small groups of Gypsies and Payos
of the same socio-economic level have continued through the
years. The latest relocation of such a group was carried out
in 1990 when another shanty-town needed to be eliminated in
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order to expand the city and build more highways. The people
from the chabolas of Calle Castilla were relocated to a new
housing project in a remote area called Los Asperones. A
school was built within the limits of the new construction.
However, no other buildings such a church or a community
center were built. The school was named Maria de la O in
honor of the patron of the Gypsies. The school became the
first pilot program established by the Ministry of Education
and by the Junta de Andalucia for the schooling of Gypsy
children only. Although it is a school for just Gypsy chil
dren, all the teachers at the school are non-Gypsies
(Payos).
The unique characteristic of Maria de la 0 school,
which brings together Gypsy children and Gaje teachers
within a Gypsy ghetto, is highly uncommon. This atypical
situation lends itself to the study of the relations between
both ethnic groups from a genuinely bicultural perspective.
Thus, this research, centered in the school Maria de la
0, is concerned with the discovery of the interrelation
between the cultural domain of Gypsies living in the ghetto
and the cultural domain of the elementary school situated in
the same ghetto.
Studies show that, unless the teachers have some
knowledge of the Gypsy culture, the children are
misunderstood and openly discriminated against (Acedo, 1998;
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Alday, 1987). If it is assumed that the role of the teacher
is of special relevance to the effect such a role has over
the students, then it must be assumed that the Gypsy
children have a very difficult — if not impossible—

head

start in schools where Gypsy culture is unknown.
Purpose of the Study
Although there are some studies regarding the Gypsy
culture, this minority group still remains largely unknown
to the majority. Moreover, studies concerning the
interactions of Gajes and Gypsies within the confines of a
Gypsy ghetto have never been done before. Thus, the purposes
of this study are,
1.

To gain an understanding of Gypsy culture.

2.

To discover the dynamic of the relationship,
within the school domain, between Gypsy children
and non-Gypsy teachers.

Need for the Study
The lack of intercultural knowledge among teachers and
pupils may perpetuate the historically rooted xenophobia
against Gypsy children, making the children feel inferior
and out of place. This negative perception may cause low
academic achievement and high dropout rates (Garcia &
Pulido, 1994).
A comprehensive study of the relation between the Gypsy
culture and school culture could foster the teachers'
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awareness of the differences in cultures. In addition, it
will serve as a basis for the creation or improvement of
multicultural programs for all Spanish children (Calvo,
1990; "Escuelas," 1994; Nozal, 1990). It could also help in
the design of curricula and school materials relevant to
Gypsy children. It would provide a rationale for policy
makers and educators to develop much needed multicultural
courses for teachers in a country in which minorities have
seldom been acknowledged. Ultimately, it may help to achieve
higher school attendance and lower dropout rates among the
Gypsy children, giving them a more equal opportunity to gain
access to social resources.
Research Questions
To carry out the purpose of the study the following
questions were addressed:
1.

What are the ways in which the children participate
in the social life of the community?

2.

What is the accepted and expected behavior for
children in their community? In their school?

3.

What are the expectations of the community
regarding the school and the teachers?

Definition of Terms
Some of the words used in this study might need
clarification.
Calo:

Gypsy language spoken in some areas of Romania,
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Hungary, the former Soviet Union, and Spain. Calo
contains more than one-third Sanskrit root-words.
Cultural mentor: A native of the culture under study

who is

willing to participate in the research and willing
to share his or her own culture and cultural
experiences with the researcher. The word cultural
mentor will be used in this study instead of
informant.
Chabolas:
Gaje:

Word for shanty-town or slums.

English word used by English-speaking Gypsies that
in general refers to the non-Gypsy.

Gazo:

(Sing, masculine) From the English Rom groups, refers
to a non-Gypsy person.

Gitano\Gitana:

(Sing. masculine\feminine. -s plural) Spanish

word for Gypsy.
Kriss: In the Gypsy culture, a council of elders that serves
as a court of law in matters of conflicts between the
clans or vitsas. They have the authority of imposing
sanctions and punishment.
Merime: In the United States, word used among the Gypsies to
refer to something dirty, taboo, or prohibited.
Payo\paya:(Sing. masculine\feminine. -s plural) Word used by
Spanish Gypsies to refer to white, non-Gypsy Spanish
people.
Pragmatica: Set of rules, prohibitions, and regulations
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against the Gypsies issued by the different ruling
kings in Spain.
Rom:

One of the main groups of Gypsies.

Romanes: Refers to most of the dialects spoken by Gypsies.
Tio\tia:

Among Spanish Gypsies refers to a Gypsy male or

female authority figure within a clan, lineage, and
family or groups of families.
Vitsa: English Gypsy word for family lineage.

Assumptions
This study is done under the following assumptions:
1.

If teachers had more knowledge of the Gypsy
culture, they would change teaching methodologies
and curriculum designs to meet the needs of Gypsy
children.

2.

The participants were willing to collaborate in the
study and did so to the best of their knowledge.

Limitations
The intercultural nature of the research brings to this
study several limitations. First, the time for this
ethnographic research was limited to two months of field
work. A longer period of time would have rendered a more indepth study and would have achieved better understanding of
the Gypsy community and the school community.
The second limitation is the intrinsic fear of Gypsies
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to confide in Payos. Because of their distrust, it took
approximately a month for this researcher to gain their
confidence.
Third, the study is limited by the location itself. The
population of Los Asperones has specific characteristics
which may not be applied to other Gypsy populations. This
point was emphasized repeatedly by teachers, social workers,
and officials working in Los Asperones.
The fourth limitation is gender. Gypsy males tend to
stay away from females' social gatherings and female
“business." Males did not want to participate or be around
the female researcher and the Gypsy females when they
gathered and talked. As a result, only Gypsy females' views
and opinions are reflected in this study.
The last limitation concerns the level of background
noise when audio taping. The background noise while audio
taping was high and tape recordings were at times useless.
It is important to note that there was no language barrier
between the Gypsy community and the researcher since Spanish
is the only language for most of the Gypsies.
Unfortunately, in addition to Spanish, only the elder
Gypsies know how to speak Romani, their own language. On
average, few Gypsies in Spain know more than 50 words of
Romani (San Roman, 1986; Hancock, 1975).
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Summary
In all countries, Gypsies have a stereotypical image
among cultures different from theirs. As a result most of
the other cultures do not want to know them or their way of
life out of fear of the unknown.
Research concerning this ethnic group had not been
recorded until the 19th century when linguists found some
similarities between the Gypsy languages and other languages
spoken in different parts of Europe and India. In the 20th
century, research has broadened to include multicultural
issues, the lack of intercultural communication, and educa
tional equality.
In Spain, the Catholic church was the only institution
to take an interest in the Gypsies. Other institutions have
largely ignored Gypsies' educational needs. In 1978, with
the ratification of the Spanish Constitution, and with the
issuance of new laws against racism and equality of
education, the state agencies were forced to initiate a
process of recognition of equal rights for all the Spanish
people, including the Gypsies. This legal recognition has
opened the doors for research into multicultural education.
This study was conducted at a Gypsy school in the
Province of Malaga, Spain. The purpose of this work is to
disclose the relationship existing between the cultural
domain of the Gypsies living in the ghetto and the cultural
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domain of the school located in the same ghetto.
Currently, Spanish society is trying to reverse 500
years of discrimination against the Gypsies. The attitudes
and concepts acquired over half a millennium will not be
changed easily. It would take more research, time, and
combined efforts from various government agencies to provide
the Gypsy minority with the necessary tools to have an equal
access to the social resources available to all other
Spaniards.
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CHAPTER II
REVIEW OF LITERATURE
Introduction
It would be misleading to approach the literature of
the Gypsy culture without referring to the historical and
socio-economic background in which such divergent cultural
realities have evolved. For the purpose of this review, the
literature is divided into five general categories:
Origin and history.

(1)

(2) Gypsy culture. (3) Socio-economic

reality. (4) Gypsies and education.

(5) Cultural

perceptions.
History and Origins
Historical and linguistic researchers show that India
is the country of origin for the Gypsy. The caste of the
Sudras is likely the cradle of what we know today as the
Gypsies. Several studies suggest a very close relationship
between the Romanes and the Surat languages (Hancock, 1975).
The exodus of this pariah group out of India started before
the middle of the third century B.C. (Bercovici, 1983; Luna,
1989; Pabano, 1980). By the 13th century, they had arrived
in Greece and Turkey, and by the 14th and 15th century, they
were in most of the European countries.
Ever since they appeared in Europe, they were feared
and disliked. Their way of living, their strange looks, and
the petty thievery that often occurred whenever they were
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around made Europeans expel or repress them in brutal ways
(Cadiz, 1991; Greenfeld, 1977). From Norway to Spain, there
were laws against them which ranged from expulsion, life
time work in the galleys, or death. Later on, England,
Portugal, France, and Spain sent them to the colonies as
slaves or, in the best of cases, as indentured servants
(Calleja & Munoz, 1993; Sanchez, 1977).
The

first arrival of a Gypsy group in Paris was

recorded on August 17, 1427. The French writer Pasquier
describes the arrival of the Gypsies as a group of 120
people who said they had come from Egypt. They called
themselves penanciers or pilgrims and said they had just
returned from visiting the Pope in Rome where they had asked
forgiveness for their sins. They claimed that the Pope had
imposed on them the penance of wandering the lands for seven
years before their sins could be forgiven (Barrios, 1989;
Borrow 1979; Pabano). Pasquier also described them as people
who had black and frizzy hair, who wore silver loops in
their ears, and whose women were thieves, witches, and
fortune tellers.
Literature shows that the Gypsies came to Spain through
the South first and later through the North (Luna; Sales,
1979). The exact time when the first tribes arrived on the
coast of Southern Spain is not known. However, there are
historical records showing that in 1260, the King of Spain
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"brought the Gypsies from Almeria with the mission of making
gold" (Barrios, p. 27). Pabano argues that the Gypsies came
to Andalusia as early as 755, following King Abderrahman
from the deserts of Africa. It seems also possible that the
Gypsy tribes were not recognized as different from other
groups coming from other Mediterranean areas, for the
Gypsies could have been confused with the “Saracen hordes”
(Barrios, p. 28). Historical records show that the tribes
coming from the North of Spain arrived in Barcelona July 11,
1477 (Santos, 1990).
In Andalusia, in the southern part of Spain, the first
time the Gypsies came in contact with the people they were
welcomed and taken as pilgrims (Quintana & Floyd, 1986).
Barrios (1989) states that "the Counts Tomas and Martin from
Egypt were treated in Jaen as lords by the old Chancellor of
Castilla. In 1470, the Gypsies received the same treatment
in Andujar” (pp. 23-24). The popular belief of the people in
the old Castilla kingdom was that the Gypsies had been
condemned to wander the land eternally because they had
refused to give hospitality to the Virgin and the baby
Jesus. Not until later did the Castilians realize that the
Gypsies were not pilgrims coming from Egypt. Soon, the
feeling of the Castilians went from an amazing curiosity to
hate and fear. Hatred and fear led to the persecution and
killing of Gypsies (Leblon, 1987).
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Although the Gypsies became the target of persecution,
nothing was done to expel them. At the time, the Catholic
monarchs were too busy reconquering the last Muslim
stronghold in Granada to worry about the Gypsies. Moreover,
the money in the royal vaults was needed in the Crown's
effort to reconquer Spain, and none could be spared to expel
the Gypsies (Barrios). Laws against the Gypsies were promul
gated, but little was done to enforce these laws.
The first laws against the Gypsies were promulgated by
the Catholic monarchs around 1490 (Campuzano, 1980; Leblon;
Sanchez, 1977; Santos, 1990). Following these first antiGypsy laws came many other regulations and prohibitions
(Banares, 1994). This set of regulations was known as
Pragmaticas. According to Sanchez, the Pragmaticas ordered
the expulsion of the Gypsies from Spain so many times that
it is surprising this group was able to remain in the
territory. The fact that the Gypsies were a very dispersed
minority and that they traveled constantly helped them to
evade expulsion. Furthermore, unlike Jews and Muslims, the
Gypsies did not have possessions so their expulsion and the
confiscation of their goods would not have helped the
treasury (Sales; Rivas, 1990). Sanchez (1988) seems to agree
with Barrios when he argues that the political figures of
the time had more important tasks to take care of. For
example, the Catholic monarchs were immersed in the problem
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of unifying the kingdom after reconquering Spain from the
Muslims. The successive rulers did not do much about the
Pragmaticas either. For instance, Charles I was occupied
with the issue of the Protestants. Philip II and Philip III
could not dedicate time or effort to the problem of the
Gypsies either and, as a result, the Pragmaticas were seldom
enforced.
The Gypsy minority was more a nuisance than a real
concern and, since it was not possible to expel them, the
Crown changed its policy and initiated an attempt to
integrate them. However, the laws for their integration were
loaded with regulations almost impossible to comply with for
the Gypsies. For instance, they were forbidden to speak
their language, to wear their clothing style, and to be
nomadic groups. The Gypsies's difficulty in complying with
the new laws kept them again outside the law and outside
society (Sanchez, 1977; Santos, 1990).
Three centuries later, the frustration caused by the
ineffectiveness of the Pragmaticas ultimately caused one of
the most severe repressions against Gypsies in Spanish
History. On the night of July 29, 1749, the Marquis of La
Ensenada, under orders of Ferdinand VI, rounded up more than
11,000 Gypsy males to be sent to prison or to death (Luna;
Sanchez, 1977, 1988). A total of 9,000 Gypsies, including
men, women, and children, were taken prisoners. The men were
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sent to prison for forced labor. The women and children were
sent to various cities where they were also put in prison.
The outcry and complaints from the Gypsies were such that
the King was forced to free all the people.
One Gypsy author (Maya, 1994) reports that Gypsies were
not allowed to go to towns or cities for, if they were
caught, their ears and tongues were cut off. Charles III
thought that this punishment was too inhumane, so, in 1780,
he passed a law entitled “Rules for repressing and
chastising the vagrant mode of life, and other excesses, of
those who are called Gitanos" (Wedeck, 1973, p. 66). With
this new law Gypsies

were only to have their backs branded

if they were caught in cities or towns.
Some of the regulations of the new Pragmatica also
prohibited Gypsies from wearing their clothes and speaking
their language. It is important to mention that whereas all
the previous Pragmaticas prohibited their way of dressing
there is no specific mention of a particular clothing, nor
is there a definition of the prohibited "Gypsy dress"
(Sanchez, 1977). It seems that the only actual differences
in the way of dressing between the Gypsies and the
Castillians was the level of poverty. Otherwise, Gypsies
dressed like rural peasants, “to the custom of this
country,” but with used clothes (Amaya, 1960; Sales).
Laws and prohibitions for the Gypsy ethnic group have
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continued to be issued throughout the twentieth century. In
1937, the law prohibited Spaniards to marry Gypsies. The
crime was punishable by imprisonment. In 1941, the Romanes
language became prohibited, for it was considered a
“delinquent jargon.”

It was not until the ratification of

the Spanish Constitution in 1978 that the Gypsy people were
considered equal citizens under the law.
The latest mass destruction occurred in Germany during
War World II when an estimated quarter of a million to half
a million Gypsies were killed in concentration camps
(Greenfeld, 1977; “Dia Europeo," 1994). Certainly, actions
against Gypsies are still very much alive. In the summer of
1994, the Czechoslovakian Parliament approved a law which
declared 100,000 Gypsies to be illegal citizens. The law
forced these people to flee to other neighboring countries
or to hide in remote places (Schnitzer, 1994). In England,
recent laws are making it very difficult for the Gypsies to
travel (Odley, 1994: Spencer, 1994). Newspaper and magazine
articles referring to attacks on Gypsy groups are still
common nowadays (Nevipens Romani, 1994; U.S. News, 1992; USA
Today, 1992).
Studies done in the U. S. suggest that the Gypsies were
the first slaves brought to America (Vogel, 1979). Although
there are no laws against the Gypsies in the United States,
Vogel reports that in 1977 and 1978 the Gypsies were ordered
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out of the state of New Mexico by the state police.
Gypsy Culture
Most of the research done in Europe on Gypsy culture is
consistent regarding how to describe the most prominent
Gypsy cultural features. The most salient characteristics on
which the authors agree are,
1.

Strong identification with their ethnic group.

2.

Strong sense of group and family lineage support,
which involves responsibilities and solidarity
with one's own lineage or vitsa.

3.

Aversion to enclosed spaces and fixed schedules.

4.

Fondness to display strong emotions and feelings.

5.

Dislike of rules and discipline.

6.

Strong sense of female chastity and female marital
fidelity.

7.

Structure of authority ranking from the elder, the
men, the children, and the women.

8.

Resistance to change.

9.

Extreme respect for the dead.

(Ardevol, 1986; Banares, 1994; Bercovici, 1983; Bravos,
1987; “Cuando un Estilo,” 1988; Garriga, 1986; George, 1991;
Liegeois, 1987; Greenfeld, 1977; “Nuestra Cultura," 1988;
Oliveira at al., 1992; Perez, 1990; Ramirez, 1994; San
Roman, 1986; Vidal et al., 1989; Wedeck, 1973). Moreover,
San Roman argues the Spanish Gypsy identity is historically
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represented by opposition to the Payo and by key elements
representing the defense mechanism used by the group to
survive.
In this section, the different points of the Gypsy
culture will be discussed to explain the mechanisms and
aspects of the culture. To achieve this task with some
logical order, the information is divided in four categories
or groups: (1) social order and social control.
and family.

(2) Marriage

(3) Roles of men, women, and children. (4)

Religion, beliefs, and display of emotions.
Social order and social control
Despite the fragmentation of the Gypsy groups and
their great social and geographical diversity, the
interrelationship among the groups nonetheless maintains the
dynamic and equilibrium of the system (Torres, 1988). It is
within the framework of the system of interrelationships
among different groups where decisions are made and where
power and influence are established. The social organization
is neither rigid nor fossilized but very flexible and
changeable within a framework of common laws and blood ties
(Liegeois, 1987). Most of the changes in the Gypsy society
are due to formation and/or disintegration of communities
and marriages from different lineages. Although the groups
might change, the relationships among the members of the
groups are always kept.
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Most of the literature reveals that individuals in the
Gypsy society must ascribe themselves to the group, for they
are not known nor recognized until they have a position
within the social group (Ardevol, 1986; Liegeois, 1987; San
Roman, 1977). The control of the group is often guided by
“Gypsy Laws.” These laws are a set of unwritten rules which
are collectively understood and obeyed. Equipo Alfredo
(1978) summarizes the rules in three simple steps:
Do not separate from your 'husband'
Be loyal to your 'husband'
Pay your debts to your 'husband'

(p.35)

The first rule implies that the Gypsy must never
separate from his group. The second seems to suggests that
Gypsies must be faithful to their race and group. Finally,
the third step summarizes the sense of loyalty and support
Gypsies must give to their own ethnic group. In a sense the
“Gypsy Laws” are obeyed because, according to the authors,
the survival of the group depends on complying with these
rules.
At times, the “Gypsy Laws” and the “Payo Laws" may
conflict, and the Gypsy is forced to break his own law or
the law of the Payo. Petty thievery seems to be the point
where these laws clash most often (Bollag, 1994). In Spain
and Portugal the practice of petty thievery and conning the
non-Gypsy as a form of subsistence seems to be commonly
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accepted (Oliveira et al.; Luna; Pabano). Among the Gypsies,
“petty thievery and plundering are not a crime. It depends
on the necessities of the clan" (Equipo Alfredo, p. 43).
One of the most salient features of the Gypsy system of
control is an historically rooted opposition to the Payo
control. Within the Gypsy society, control is exerted
through the community. Responsibilities for actions taken by
individuals are extended to the clan. As a result, the group
is collectively accountable for the actions of each of its
members (Banares). In case of a conflict between two people,
the conflicting parties must respond to the problem
themselves, even though the whole vitsa is implicated in the
confrontation. A violent clash would involve all the members
of both groups. To avoid a blood feud, the clan which
committed the offense would have to leave the area. The
conflict could also be solved by referring to the Kriss
(Liegois 1988; Torres).
Authority is in the hands of older men who have
demonstrated their intelligence, strength, and sense of
justice. After a man is past his fifties and has
demonstrated the qualities needed to be an authority, he
becomes a tio, or in the case of woman, a tia (Equipo
Alfredo; Torres). Indeed, Gypsies who do not have a tio or
tia are feared by their own because they do not have anyone
to guide or control them. The tios are the people who form
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the Kriss, or council of elders. Amaya (1960) points out
that the sanctions given by the Kriss are seldom extreme. In
most cases, the offender is asked to apologize to the
offended. Only in a few cases the Kriss would impose a
temporary exile (Saez, p. 3), or divide the territory into
two imaginary parts if the parties cannot reconcile.
Typically, a tio draws a line on the ground, creating “two
contraries" (Ardevol, 1986, p. 84). In this manner, revenge
is avoided if a party does not step into the “contrary"
territory. If a neutral territory is occupied by the
contraries, they would have to leave or wait until the
others leave.
Beside the petty thievery and, most recently the issue
of drugs, the most common problem the Gypsies have with the
Payo law is lacking identification papers demanded by the
Administration. The bureaucracy to obtain identification
papers or any other kind of paper is complex and bothersome
in Spain. Lacking papers means that the Gypsies cannot “make
a living" without being bothered by the law enforcement
officers (Anonimas, 1991; Ardevol, 1987).
Marriage and family
Blood ties are the basis of the internal organization
of the group, for these ties make the group flexible and
contribute to the group's survival. In the initial stages of
a future marriage, both families must agree on the people
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chosen to be married before the negotiations can proceed
(Luna; Quintana & Floyd, 1986). Furthermore, both clans must
agree before the union is considered. The rest of the ritual
for the marriage seems to be only superficial. Young people
are strongly discouraged from marrying a Payo.
The ritual for marriage may change, depending on the
area and on the clan. Some families prefer to initiate the
marriage by establishing negotiations with each other.
Others may follow the tradition of having the future husband
take the future bride away for a short time. The couple then
must ask the forgiveness of the bride's family, a request
which is always granted (Liegeois 1987; Luna). The boy
pretends to kidnap the girl and takes her to his or to a
relative's home, where the girl stays until she is taken
back to her home. While the girl is away from her home, the
couple cannot see each other alone (Equipo Alfredo).
A wedding celebration is a very important event for a
gypsy community, and no effort or money is spared for this
event. One of the most important parts of a wedding is
verifying the virginity of the bride. This ritual is called
Sacar el Panuelo which, loosely translated, means “to pull
out the handkerchief.” In short, the bride must have a white
handkerchief introduced into her vagina, and, when it is
pulled out, it must show proof of her honor. For this
ritual, the person of capital importance is the sicobari or
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sacaora. She must be an old, respected woman who is an
expert in these matters. The verification of the brides's
chastity is accomplished by the sacaora with a white, cotton
handkerchief before the wedding can be completed. The
sacaora gives the cloth to the bride's father and says,
"Here are the roses that prove your honor and your family
honor" (Luna, p. 270). If the bride is not virgin, a violent
confrontation could occur among both families. The female's
chastity is vital to keep the honor of her clan and the
honor of her father. Indeed, the Gypsy father thinks that
“it is a wonderful thing to know that your daughter has
guarded your honor [his honor]" (Ramirez, 1994, p. 3).
The family is the base of the social organization of
the Gypsies, and it is organized in a patriarchal system.
The family consists of the old couple and the children with
their own families. Clearly, a family can extend from four
to five generations. Gypsies can trace their genealogical
lines unilaterally from male to male. (Ardevol, 1987).
However, there would be no “family" until the couple has
children. Ardevol (1986) suggests that “the individual in
the Gypsy society is immersed in the system of lineage, and
it is from it that the individual receives his social
personality” (p. 71). Unless the person belongs to a
patriarchal group, he or she is not recognized as a member
of the Gypsy community. To be outside of the family or
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outside of the social group means social death.
Family, then, means stability within a historical back
ground of mobility. In the absence of geographical and
professional roots, the family is of great importance to
keep a sense of belonging and security. The obligatory
support for each other and for the group is almost a
guarantee of survival (Ardevol, 1986). Furthermore, family
relations are the social relations, and social behavior is
learned from the family (Goicoichea, 1990; Liegeois, 1987).
Family unity permeates all life situations. For
example, if a member of the family were hospitalized, the
family would stay in the location of the hospital. The
patient would never be left alone. Likewise, if there were a
death in the family, the dead person would never be left
alone until he or she were buried. Moreover, it would be
unthinkable to separate an elderly person from the family by
putting her or him in an institution. In the same way, it
would unthinkable to put a child in any kind of institution
which would separate the child from the family (Sanchez,
1988).
There is no clear division of job performance in the
family. Jobs are divided according to the physical capabili
ties of the members and according to sex. Basically, the way
society is organized and behavior is reinforced, is based on
an historically nomadic lifestyle. This style is very
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different from the sedentary, urban, and industrialized
society (Goicoichea). Unfortunately, sedentarism and poverty
are beginning to break up clans and to ’separate families
(San Roman, 1986).
Roles of men, women and children
The man defends the honor of the family and earns money
for big expenses like a car, a trip, or a wedding
celebration. He talks with other men to maintain social ties
with other vitsas. Through his social relations, he keeps
the power and the status of his clan.
It is also the male's responsibility to care for the
honor of the female, whose honor is, in turn, his own honor.
For instance, if a man insults an unmarried woman, it is the
responsibility of her brother or father to respond to the
offense (Ardevol, 1987; Mendez, 1994; Garriga). Otherwise,
it is not the female's honor which would be tarnished, but
the male's honor for not defending her.
In case of marital problems (and before a man decides
to leave his wife or to ask for a divorce) he must take into
consideration the number of people in her lineage. The
husband would not want the risk of confronting her clan if
his own clan were smaller in number than hers (Goicoichea,
1990). On the other hand, if she belongs to a smaller clan,
he would not have any problem leaving her.
In an historical frame of hate and persecution, women
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carried the responsibility of supporting the family. The
females with their babies were objects of pity and were less
punished by the people. Although women are still responsible
for supporting the family on everyday basis, the
responsibility for maintaining the family economy is also
shared by all the members of the lineage. Most of the time,
the woman “makes a living" doing street vending or telling
fortunes (Fernandez, 1994). Throughout history, it was also
the woman who took care of the paperwork dealing with the
different administrations and official matters.
These historical roles of the females are unchanged
even today. The woman is also in charge of educating the
children to survive in a hostile environment. Although the
mother must be respected by all members of the family, the
relationship of the mother to the child is personal and
direct but not a relation of rights. The father is the one
who holds the “right” of a child (Garriga). Females are
under the control of the father first and later under the
control of the husband. The woman's role is clearly one of
inferiority. The order of control is “the aged, children,
men, women, animals” (Oliveira et al., 1992, p. 140).
The child gives the family its foundation. There is no
separation between the world of the child and the world of
the adult. The members of the family keep frequent physical
contact and protect each other. The child learns by total
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immersion in the world of the family (Torres, 1991). The
child is initiated at an early age to explore the
environment around him and to look for ways of surviving
within the environment. For the child, there is no control,
obligations, or schedules. The control of the child is
global, done by the group. The upbringing of the child is
directed to create an adult who can function with almost
total autonomy but always within the limits of respect to
the group. For the boys, the obligations to the group are to
help the father io gather materials for recycling in the
landfill or elsewhere. For the girls, it is to cook and take
care of their brothers and sisters if the mother is not
there (Ezeomah, 1990).
Religion
Gypsies adopt the religion of the country they live in
and assimilate it to their own ways of living. In Spain,
they have adopted the Catholic religion with changes that
reflect their own beliefs. For instance, Gypsy women have a
great devotion for the images of the virgin but less
devotion to the images of Christ (Liegeois, 1986; Equipo
Alfredo). In general, religiosity is externalized in actions
such as religious festivities and pilgrimage to holy sites
(Secretariado Nacional Gitano [SNG], 1982).
Respect for the dead is extreme in the Gypsy culture.
Indeed, the mention of a dead person without the due respect
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is a serious offense (Peman, 1991). Clearly, the customs for
wakes and funerals reflect such a respect. Currently, a
funeral may last three days, but traditionally it lasted
fifteen days. During the fifteen-day period, the family
could not eat hot meals or wash themselves in signs of
respect and grief for the deceased. They could not go
outside either, for they could not enjoy the sunlight (Luna;
Maya; Pabano). Nowadays, the relatives still must dress
totally in black. The blacker the dresses, the more respect
and honor are shown to the dead person. The belongings of
the deceased are burned or sold so that she or he would have
no reason to come back to haunt the living. In addition,
beliefs in ghosts and spirits are not uncommon.
Gypsies are fond of displaying feeling and emotions in
an exaggerated manner. Most of the literature consulted for
this work reveals that in the Gypsy culture feeling must be
expressed with the body and with the voice. People feel that
they must gesticulate to convey their ideas to the speaker.
As a result of this way of talking and expressing feelings,
the Gypsy has become professional in singing and dancing
Flamenco. Flamenco, in its different forms of dancing and
singing, is one of the few professions in which the Gypsy is
able to gain prestige and recognition from the Payo
(Lapuente, 1955; Vidal et al.; Contreras 19987; “Fundacion,”
1988) .
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In the United States, the same cultural features seem
also to emerge from the literature. However, there is one
theme or cultural feature among the Gypsies in the United
states which is not found in the European literature
(Sutherland 1975; Vogel & Elsasser, 1981). The cultural
feature that seems to be unique to the Gypsies of the United
States is named “merime," which loosely translated means
something dirty, taboo, or prohibited.
Socio-economic Reality
In Spain, as in other European countries Gypsies are,
by a vast majority, on the bottom of the economic ladder.
Throughout history, laws and regulations have denied Gypsies
any access to the resources offered by society. As a result,
Gypsies learned to use the resources within their
environment to survive. They did so until the industrial
revolution.
Before the industrial revolution, most of the families
were engaged in nonindustrial activities such as basketweaving, copper smithing, and animal training, as well as
doing seasonal work on farms. These trades gave them
autonomy and freedom from fixed schedules and enclosed
spaces (Guzman, 1982). However, after the industrial revolu
tion, these manual skills they had used for generations were
no longer needed, making their precarious situation even
worse (Maya; SNG; San Roman, 1986).
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Migration to the big cities does not help the
economical situation of the Gypsy. In the city, he cannot
compete with other urban settlers. The Gypsy lacks the
education and the professional preparation needed to obtain
work in the new, industrialized job market.
Nowadays, many Gypsy families still survive by using
the resources within their habitat. They collect recycled
materials, work as street vendors (selling items ranging
from clothing to lottery tickets), and trade or train
animals (SNG). The lack of working skills combined with a
strong discrimination from the Payos makes it very difficult
for a Gypsy to earn an income or make a living (Gamella,
1993; Losada, 1990; Maya; San Roman, 1986).
More economic conflicts are created when, in hard
economic times, the lower class of Payos push to invade and
take over the scarce social resources used by the already
outcast Gypsy.
Most of the Gypsy working population are engaged in
low-skill and low-pay jobs. Forty-five percent are laborers;
20% are seasonal workers, and 14% collect metal for
recycling (Caritas, 1990). There are no data available
concerning the total unemployment rate among the Gypsy
population. The average income for a Gypsy family, if they
have any income at all, is less than 30,000 pesetas a month
or around $250 (Gropper, 1975; San Roman, 1986; SNG). The
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poverty level in Spain is estimated at 60,000 pesetas a
month or around $600 (Martin, 1994), based on a exchange
rate of 100 pesetas to a dollar.
As Gypsies migrated from the rural areas, they became
more and more sedentary, setting up their small dwellings in
the outskirts of the cities. What started with a few
families ultimately became the slums filled with staggering
poverty (Montes, 1986; San Roman, 1986; Saura, 1986). In
Andalusia, the worst areas are Malaga and Seville (Otero,
1987). Often, the shanty-towns get in the way of the city
planning commission. When cities expand, the government
feels the need to eradicate the slums situated on the
periphery of the cities.
At times, the Gypsy families are moved into small
apartments (62 to 93 square yards) (Perez & Garcia, 1990).
Several disrupting factors affect families that are moved.
First, due to the relocation, families lose their sense of
belonging to the neighborhood they were accustomed since
they had lived in the same area for a long period of time
(Ardevol, 1987; Montes). Secondly, the new housing does not
provide a place to store the recycled materials or to keep
the animals. The lack of space to keep the animals and to
store goods forced them either to abandon the houses or to
sell them illegally (Montes). Selling or abandoning the new
houses simply reinforced the stereotypical image that the
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Gypsies cannot live in houses as everyone else does (Bajo,
1994; "Familias,” 1989; San Roman, 1986). After the families
abandon the new houses, they

settle again further back into

the new outskirts, repeating the vicious circle (Cebrian,
1992).
In general, the living conditions for this minority
group are hard. According to the SNG (The National Gypsy
Commission),80% of the Gypsy families live in 50 square
meter houses; 15% of them live in chabolas; and 50% of the
living quarters of either kind lack inside plumbing
(Goicoichea, 1990; MEC, 1992 SNG). As San Roman points out,
staggering poverty creates a strong dependency on welfare.
Unfortunately, this co-dependency fosters self-destructive
patterns of behavior and inhibits people from participating
in decision-making which will affect them.
Literature shows that families who must live in areas
heavily populated by concentration of Gypsies face many
problems. For instance, it is possible for one family to
meet a family of “contraries,” in which case, there would be
a blood feud. Moreover, the resources within the immediate
habitat would not be enough for all the families. Heavy
concentrations of Gypsy families results in a disruption of
their social structure and way of living, while drugs,
crime, and corruption often take over (Anonimas, 1991). For
instance, in the city of Malaga, 40% of the prison popula
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tion comes from one of these relocation areas (Vidal et
al.). There is also a tendency for families to shift away
from traditions and customs and to indulge in corruption and
violence in such areas. These problems create a vicious
cycle which helps to reinforce the negative stereotype
perceived by the Payos and by the Administration and
directed against the Gypsies. Also reinforced is the
erroneous belief that the culture of poverty is the same as
the culture of the Gypsies (Ramirez, 1994; San Roman, 1986).
Gypsies in Education
Only recently has the Spanish government made any
effort to bring the Gypsy children into school. Studies
based on Spanish education during this century never even
referred to Gypsy children (Delgado, 1986; Ferrer, 1986;
Gallego, 1986; McNair, 1981; Sola, 1986). Throughout
history, the Catholic Church has been the only institution
providing schooling for the Gypsy children, approaching
education with a paternalistic and charitable attitude
(Sanchez, 1986).
Recently, however, schooling for Gypsy children has
taken a more serious and less charitable approach. New laws
in education with new guidelines (fueled by antidiscrimination laws in the Constitution) have prompted new
studies on education for minorities, especially for the
Gypsy minority. Some of the studies focus on reasons why
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there is high absenteeism and low enrollment among Gypsy
children. The reasons most frequently cited are the
following:
1.

Social stratification.

2.

Strong discrimination.

3.

Cultural values.

4.

Big contrast between "school culture” and “family
culture.”

5.

Lack of faculty and administration's knowledge of
the Gypsy culture.

6.

Lack of relevant school material for Gypsy
children.

7.

Lack of parental motivation to send children to
school.

8.

Fear of assimilation into the white culture by the
leveling process of the school.

9.

Clash of the Gypsy oral tradition and the school
written tradition. (Alday, 1987; Bollag, 1994;

Borrull, 1994; Calvo, 1989; Csapo, 1980; Ezeomah, 1990;
Fernandez, 1994; ISAM, 1982; Lizama, 1987; Lomas, 1993;
Montoya & Ramirez, 1983; UNESCO, 1989; Vogel, 1981).
In Spain, because the majority of Gypsies are
sedentary, they do not face some of the school problems
faced by nomadic groups (Acton, 1985; UNESCO, 1989). Yet,
they still face the dislike and cultural blindness of
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teachers and students. Historical prejudices against Gypsies
and other ethnic groups are very much alive. On the scale of
discrimination, school children rank Gypsies first, Jews
second, and Arabs third. Moreover, 5% of the teachers and
11.4% of the Payo students claim that they would like to
expel the Gypsies from the country (Calvo, 1989, 1990;
Latorre, 1989). School books also reflect the discrimination
in education against the Gypsies. An analysis of 218 books
from elementary to high school textbooks shows that there
were only 17 references to Gypsies (Calvo, 1989).
Several authors agree that going to school is a
disturbing experience for the children because school
follows very different patterns from the ones known to the
child (Calvo, 1989, 1990; Caritas, 1990; Liegois, 1987).
The teachers in the schools are all Payos, and their
cultural perceptions of discipline and obedience contrast
sharply to those of the Gypsy (Lomas, 1993; Nozal, 1990).
Teachers cannot understand why the child cannot take orders,
accept rules, or adjust to the school schedule (Acedo). The
children, for their part, do not understand why they cannot
express their feelings in a free and passionate way or why
educators separate them from their brothers and sisters. The
constant confrontation caused by each other's behavior makes
the child become nervous, agitated and violent. As Wolcott
(1987) describes it, in this kind of atmosphere, children
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see the teacher as the enemy. The teacher also becomes upset
and confused, not knowing what to do. Many times, teachers
do not want to be working with minorities. It is common to
hear them say, "I am here because I was assigned to, but I
could easily have been in school X with blond children”
(Acedo, p. 25; Lizama, 1988). Ramirez Heredia (1983), a
Gypsy himself, claims that even if teachers were to be aware
of the Gypsy culture, they could not do much to improve the
situation. He argues that “family life follows a course that
the school is incapable of changing. The teacher cannot do
much” (p. 20).
Parents do not feel very comfortable letting the
children go to school. Most of them underrate the skills
transmitted by the school, question the attitudes it
inculcated, and are aware that the schools are not prepared
to fulfill their needs (UNESCO, 1989). On the practical
side, because parents cannot see a correlation between
school success and socio-economic success, they do not feel
encouraged to keep the children in the school (Liegeois,
1987). Losada (1990) explains that in many cases,
the parents understand the school as a place in which
the children are taken care of, and are kept out of
the streets most of the day, at the same time that
they would learn things, the usefulness of which the
parents do not quite understand. Moreover, parents
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associated school with social programs such as free
school dinners... it [the school] becomes a tangible
reality that provides a material benefit (p. 6).
Parents thus see the school as an obstacle to the
necessities required by the family or as a waste of time.
Since the economy of the family is a shared responsibility,
boys must work with their father, and girls must take care
of the home chores. Thus, school is in direct opposition to
the needs of the family (Caritas, 1990). Girls are the first
to drop out of school after they reach the age of 12. Girls
take care of the house while the mother is out “making a
living."
Gypsies believe that it is not good for the girls to
have too much formal education (Hancock, 1987). Families are
also afraid that, if girls go beyond the basic reading and
writing, they might act like Payos and reject their cultural
heritage (Bejarano, 1994; Fernandez, 1994). In an interview
with Dolores Fernandez, one of a few Gypsy university
students in Granada, she declared,
Many of my race did not like for my sister and I to
study, because it was like to stop being a Gypsy. Men
said that because we study we had turned into Payas. To
this obstacle we must add the facts that in my house no
one has ever read and that we have to study listening
to the loud television (Bejarano, 1994, p. 9).
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Data released in 1982 reveal that 50% of the Gypsies do
not have any kind of formal education. Sixty eight percent
of the population is illiterate (ISAM). The same study shows
that only 55% percent of school-aged children attend
schools, implying that half of the Gypsy children did not go
to school at the time the data were collected. In 1992, the
MEC (Ministry of Education and Science) released a study
concerning the inequality of education in Spain. The
statistical data presented in the study indicate that in
1989, 34% percent of the Gypsy pupils started elementary
school one or two years later than the Payo children.
Moreover, only two percent of the children in school stayed
long enough to obtain the basic diploma for completion of
elementary education (MEC, 1992, p. 92), and less than one
percent was enrolled in high schools or college (Junta de
Andalucia, 1985, p. 17; Kraye, 1994).
Most of the literature about education for Gypsies
suggests some alternative solutions to the complex problem:
incorporate materials relevant to the students, create
multicultural courses for teachers and administrators, and
create curricula and teaching methods that will not be alien
to the children. However, multi-cultural curricula and
teaching materials are currently nonexistent (Borrull). In
addition, there is no coordinated effort to implement new
methods or new curricula. In fact, concerned educators with
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the support of the local administrators have set up only a
few trial programs that have succeeded in educating Gypsy
children (Catala, 1989; Codina, 1989; Egan, 1980; Oliveira
et al.; Santiago; 1994).
Cultural Perceptions
There are two commonly held stereotypes of Gypsies: the
negative view and the romantically positive view. Neither of
these stereotypical images bears any relation to reality
(Hancock, 1974). The negative stereotype is well represented
by Barrios' comment, “ever since his arrival, the Gypsy has
muddled everything" (1989 p. 25). Pabano (1980) gives yet
another example of the negative stereotype. He describes the
Gypsy as “a gang of eternal thieves, an outcast race,
plagued with defects and scarce with virtues" (p. 23).
Historical repression and persecutions are also good
examples of how the negative image of the Gypsy have hurt
this minority. In England, new laws against the Gypsies are
currently being implemented (Spencer, 1994).
In Spain the negative image of the Gypsy is deeply
rooted. Calvo (1989) shows that a third of the people
surveyed held the Gypsies responsible for their own
marginalization and poverty. Gypsies are poor, the people
claim, because they are lazy, and they do not like to work.
The results of the survey also show that Gypsies cannot be
trusted because they steal. The general perception is that
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Gypsy children do not go to school because their parents do
not care about them.
It is interesting to notice that these negative images
are not perceived by the Gypsies. For instance, when three
main Gypsy groups were asked about the negative stereotypes
of Gypsies “which obviously did not apply to themselves,"
each group thought that the negative views must apply to the
other groups (Salo, 1979).
One of the authors who best represents the romantic
view is Bercovici. His descriptions of the Gypsies are
filled with romantic scenes of dancing and singing around a
campfire. Graceful and mysterious Gypsy women are abundant
in his writings. Hancock (1975) suggests that, because so
little is known about Gypsies, people tend to attribute
“fictional features to Gypsies as a kind of
wish-fulfillment” (p. 22).
Interestingly, only a few Gypsy authors have presented
their views on their own Gypsy culture: Garriga, Hancock,
Maya, Montoya, San Roman, Sanchez, and

Ramirez. Besides

these seven authors, the rest of the literature has been
written by Payos. Serious studies which could give a better
picture of the Gypsy culture from the Gypsy point of view
are hard to find (Bollag, 1994).
Summary
Research in history and linguistics shows that Gypsies
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were originally a pariah group from India. The Gypsies
migrated from India during the third century and arrived in
Europe in the first quarter of the fifteenth century. In
Spain, as in the rest of Europe, their looks and customs
made them feared and disliked. Laws and regulations were
promulgated to keep them away from towns and villages. The
reinforcement of laws against Gypsies has also contributed
to keep them living on the rim of society for over five
hundred years.
Their historical roots, along with their style of
social and political organization, have given the Gypsies
unique cultural features. The main characteristics of Gypsy
culture may be summarized as follows:
identification with their own group;

(1) strong sense of
(2) strong sense of

group and family lineage; (3) fondness for displaying strong
emotions and feelings; (4) dislike of rules, discipline, and
enclosed spaces; (5) strong sense of female chastity and
female fidelity.
In regard to socio-economic status, the vast majority
of Gypsies are on the bottom of the economic ladder. Gypsies
have survived outside the dominant social group mainly by
using the resources within their environment. Moreover,
their good manual skills have allowed them to engage in
basket-weaving and iron and copper smithing. However, after
the industrial revolution, such adaptive strategies were of
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little use, and the Gypsies' struggle for survival became
more difficult. Today, many Gypsy families survive by
collecting recycled materials, and

by street vending.

Clearly, formal education for Gypsy children was
unthinkable in a society that strongly discriminated against
Gypsies as a race. It was not until 1978 that the Spanish
Constitution outlined anti-discriminatory laws, making it
illegal not to provide equal education for all Spanish
children, including Gypsy children. Moreover, as a result of
the new Constitution, Gypsies were recognized as Spanish
citizens for the first time in history.
It appears that neither the teachers nor the curriculum
are ready to deal with the integration of minorities into
the schools. Furthermore, historical discrimination and
prejudices against the Gypsies are still strong among nonGypsy groups. On the scale of discrimination, school
children rank Gypsies first. Furthermore, there are teachers
who would like to see the Gypsies expelled from Spain.
Serious studies concerning Gypsy culture and history
are hard to find, and studies which present the viewpoint of
Gypsy authors are even more difficult to find.
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CHAPTER III
METHODOLOGY
Introduction
The main research task of this work is to discover two
main areas of the Gypsy culture: (1) the culture of the
Gypsy people living in the ghetto; and (2) the relationship
between the Gypsy children and the Payo teachers within the
school located in the same ghetto.
The study was conducted in Spain, in the province of
Malaga. Although the researcher was in Malaga from September
21 to December 14, the period of time used for the field
work in this study lasted from October 6 to December 5,
1994. The time not used in field work by the researcher was
occupied by doing research in the libraries of Universidad
de Malaga.
Research Design
This study is aimed at describing the interrelationship
between two different cultural domains. Thus, for the
purpose of this study a qualitative design was used.
Specifically, this qualitative analysis is a monolingual
ethnographic research, with total immersion in the culture
of the community. It is called monolingual because the data
for the study were collected in the native language of the
people (Spradley, 1979). This research is not concerned with
the study of independent variables nor it is concerned with
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constructing hypotheses based on previous research. Rather
than starting with hypotheses and theories, the qualitative
or inductive research design generates and allows discovery
of new data (Kidder & Judd, 1986). According to Sherman and
Webb (1988), “the aim of qualitative research is not
verification of a predetermined idea, but discovery that
leads to new insights” (p. 5). In addition, Newfield,
Joanning, Kuehl, and Quinn,

(1991) point out that “modern

qualitative analysis uses neither an experimental design nor
maintains a fixed posture of inquiry once research begins"
(p. 280).
Clearly, after describing the goals of qualitative
research, the next step is to define ethnography and
culture. Ethnography is a branch of anthropology which is
used as a method for understanding culture. The main goal of
ethnography is to “grasp the native's point of view, his
relationship to life, to realize his vision of his world”
(Newfield et al., p. 278). Rather than study people,
"ethnography means learning from people" (Spradley, 1979,
p.3). As Glasser and Strauss (1967) suggest, cultural
discoveries "emerge from the creative interaction between
the ethnographer, the traditions of ethnography, the
informants being interviewed, and the audience for whom the
ethnography is prepared” (cited in Newfield et al., 1992, p.
275) .
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Although there are many definitions for culture, one of
the most concise definitions is the one given by Spradley
(1979). Spradley defines culture as the “acquired knowledge
that people use to interpret experience and generate social
behavior" (p. 5).
Procedure for Collection of Data
Data for this study were collected through (1)
participant observation, recording what people did and said
in the course of daily activities,

(2) semi-structured

interviews with parents and teachers,

(3) inquiries

interjected into the course of general conversation, and (4)
collecting school work and the yearly school newspaper done
by the students.
Collecting data from observing phenomena of interest
is commonly referred to as participant observation (Merrian;
Spradley, 1979). For a qualitative study, the primary form
of collecting firsthand data is by direct observation.
Merrian suggests that “observational techniques yield data
that pertain directly to typical behavioral situations” (p.
88). Thus, accounts from interviews may not be a substitute
for observational methods. As Guba & Lincoln (1981)
indicate,
In situations where motives, attitudes, beliefs, and
values direct much, if not most of human activity, the
most sophisticated instrumentation we possess is still
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the careful observer; the human being who can watch,
see, listen... question, probe, and finally analyze
and organize his direct experience (p. 213).
As described by Spradley (1980), a participant observer
has a dual purpose: (1) to become part of the activities
which are appropriate to the situation and (2) to observe
and record activities, people, conversations, and physical
aspects of the given situation (p. 54). The level of
involvement of the participant observer may vary. It can go
from passive to complete participation. However, when
involved in a situation of studying human behavior within
the natural environment, no level of observation frees the
researcher from being a participant. For this study, the
researcher assumed the role of moderate participant. A
moderate participant tries to keep a balance between being
an insider and an outsider (Spradley).
The extent “to which an observer changes the situation
studied is not clear" (Merrian, p. 95). However, Frankenberg
(1982) argues that the activities of a researcher “are not
likely to change customs and practice built up over years”
(cited in Merrian, p. 51). Moreover, Reinharz (1979)
indicates that the stability of a social setting is rarely
disrupted by the presence of an observer (in Merrian).
In addition to the general questions used as inquiries
in the course of conversation, three structured forms of
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questions were used: (1) descriptive,

(2) structural, and

(3) contrasting- As defined by Spradley (1979) a descriptive
question asks “what do you do when you go to...?” The
structural question asks "How many ways...?, or how many
kinds...?” The contrast question asks “What is the
difference between this or that?” These kinds of questions
are designed to avoid the question “Why?” which will not
serve the purpose of discovering semantic or cultural
meanings.
When following Spradley's system of questions for
ethnographic purposes, “both questions and answers are
elicited as much as possible from the informant. At first
only general questions are asked; then, the categories in
the initial responses are used to ask further descriptive
questions” (Newfield et al., p. 282). The initial questions
were prepared after learning the kinds of questions which
made sense to the Gypsy group. Questions with words that did
not have the same semantic meaning as the meaning given by
the Gypsies were avoided to prevent “translation
competence.” Spradley defines this term as the ability to
translate the meaning of one culture into a form that is
appropriate for another culture. Translation competency will
affect the work of ethnography because the barrier to learn
the participants' frame of references and their cultural
reality has not been removed (Spradley, 1979, p. 20).
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Spradley (1979) argues that “the more an informant
translates for your convenience, the more that informant's
cultural reality becomes distorted" (p. 20).
Interviews with the teachers were conducted at the
school site. The interviews with the Gypsy group were
conducted at the social center located at the entrance of
the ghetto.
Methods for Analysis of Data
The initial purposes of observing and recording field
notes and interviews with the cultural mentors were to
collect samples of linguistic symbols. The data were used in
Domain Analysis, Cultural Theme Analysis,

(Spradley, 1979)

and Code Analysis (Hycner, 1985).
Domain Analysis, as described by Spradley, is the
thread that connects semantic relationships into
comprehensive sets of cultural patterns. A domain is defined
as an informant relationship between a native category
designed by a cover term and a number of other categories
included under the cover term. The following is an example
of a Domain Analysis to discover the cultural meaning for
the cover term “authority”:
Included Terms

s

Semantic Relationship

Cover Term

tia
tio

/

Kind of people

--------- p.

Authority

------

viejo/vieja

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

59

Data from Domain Analysis help to discover and
describe meaning embedded in the field notes and in the
answers to the structure questions. Results are reported
within the narrative explanation of cultural concepts and by
the direct quotations of the participants.
The idea of cultural theme was first introduced by the
anthropologist Opler. Opler proposed that by identifying
recurrent themes, he could better understand the general
patterns of a culture. Opler defined a cultural theme as "a
postulate or position, declared or implied, and usually
controlling behavior and stimulating activity which is
tacitly approved or openly promoted in a society" (cited in
Spradley, 1980, p. 140).
The theme analysis derives from contradictions and
extended relationships among cultural domains. According to
Spradley, there appear to be some universal cultural themes.
Spradley (1980) proposes seven universal themes that
ethnographers have identified. However, for the purpose of
this study only five universal themes which were relevant to
the research have been studied from the collected data. The
themes which are interwoven within the narrative of the
study are: (1) social conflicts,
contradictions,

(2) cultural

(3) social control,

(4) relationships

outside the Gypsy community, and (5) problem solving
approach.
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Code Analysis is based on the phenomenological analysis
of interview data proposed by Hycner (1985). Code analysis
follows four concrete guidelines which were used in this
study. First, all audiotapes were transcribed by the
researcher. The transcription included non-verbal and paralinguistic communication as well. Second, the data obtained
from transcribed interviews was bracketed. Hycner (1985),
guoting the ethnographer Keen asserts that,
anybody can hear words that were spoken; to listen for
the meaning as they eventually emerged from the event
as a whole is to have adopted an attitude of openness
to the phenomenon in its inherent meaningfulness. It is
to have “bracketed” our response to separate parts of
the conversation and to have let the event emerge as a
meaningful whole (p. 280).
Hycner explains that bracketing means:
suspending as much as possible the researcher's meaning
and interpretations and entering into the world of the
unigue individual who was interviewed... in order to
understand the meaning of what that person is saying,
rather than what the researcher expects the person to
say (p. 281).
During the bracketing process, the researcher puts into
brackets those words or groups of words which express a
concept or idea of its own. In this study, the researcher
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read and bracketed the transcriptions in two different
printed copies to ensure accuracy.
The idea unit, also called the unit of general meaning,
is the result of bracketing the transcribed data. Hycner
defines the idea unit as “words, phrases, non-verbal, or
para-linguistic communications which express a unique and
coherent meaning (irrespective of the research question)
clearly differentiated from that which precedes and follows"
(p. 282). In other words, the idea units are the whole
meaning extracted from the interview.
The third step in Code Analysis was to cut and paste
the idea units on four-by-six index cards. Following
Hycner's method, the researcher then determined if any of
the idea units naturally clustered together. That is, the
researcher looked for common themes or essence emerging from
the idea units, determining the central theme which
expressed the substance of the cluster. The cards were then
clustered into their naturally occurring categories or
clusters relevant to the research questions and purpose of
the study. Each of the two participant groups, Gypsies and
Payos, has its own natural categories.
The last step was to validate the categories which
emerged from the clustering of idea units. The researcher
must be careful not to “arbitrarily cluster themes together
when in fact there are significant differences" (Hycner, p.
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292). To measure the intercode reliability, a native speaker
of Spanish not familiar with the study was asked to cluster
or categorize 490 index cards. The native speaker was not a
Gypsy. The native speaker placed the cards in different
categories according to her own sense of themes. The
intercode reliability yielded a result of .84.
Management and Ethical Considerations
Local authorities from the office of Social Action in
charge of the school were contacted personally by the
researcher a year previous to the field study. Although they
were skeptical at first, after our first contact, they gave
total support for the research. The researcher kept in touch
with them by mail, and they have been a tremendous help by
sending information about publications and conferences
related to the topic of the study. Getting initial personal
conversations with Gypsy families would have been impossible
without the help of these local officials.
The researcher also visited the school a year before
the study was conducted, and made contact with the school
principal and some teachers. They were willing to give the
necessary collaboration to make the study possible.
At the time, verbal permission to do this study was
obtained from the school principal, vice principal, and
teachers working in the Spanish school. Before the
initiation of the study, permission for human subject
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research was obtained from West Virginia University.
Furthermore, before the field study began, written
permission from the school in Spain was obtained and faxed
to the Office for Human Resources at West Virginia
University. In addition, a petition had to be submitted to
the Ministry of Education in Malaga to obtain permission to
do research at the school site. The permission was granted.
Written permission was also obtained from the teachers
who were interviewed and oral permission from the cultural
mentors was obtained after explaining the intent of the
study. For confidentiality purposes, none of the names which
appear in this study are the real names of the participants.
Great consideration was given to avoid causing any harm to
the participants of the study.
Trust
Several factors contributed to gaining the trust of the
participants, both teachers and the Gypsy families. First,
the researcher was introduced to both groups by school
officials whom they trusted. Second, teachers at the school
were very open minded about the study and from the very
first contacts they gave the researcher their support. In
addition, while in the school, children became familiar with
the researcher by observing her in their classrooms, in the
cafeteria, and in the social center. Finally, they accepted
her presence and perceived her as a non-threatening person.
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During breaks, children would ask her to help them with some
small task of their school work. Thus, when gathered at the
social center, the children felt more comfortable with her.
As a result, the rest of the members of the family reacted
also in a comfortable manner. After a month, a good rapport
was established with several female cultural mentors. The
rooted distrust of the Gypsies towards the Payos made it
difficult to initiate contact or to gain the trust of the
cultural mentors any sooner.
Sites and Population
The site of this study is a new housing project in
Malaga called Los Asperones. It was built to relocate the
Gypsy families that had been living in the slums of Calls
Castilla. Los Asperones (see Map 1) is away from the city
and surrounded by the city landfill, the city cemetery, and
the municipal animal shelter.
The new houses had been originally conceived as a
transitional or filtering place. The idea was to have the
families get used to living in houses with running water,
bathrooms, and kitchens. However, many of the families that
moved in originally had already sold the house illegally and
moved out.
The construction of the houses is simple. There are
two, three, and four bedroom houses of 62, 78, and 93 square
yards respectively. The main street is within 70 meters of
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the landfill (Perez & Garcia, p. 4). Perez and Garcia
describe the morning activities in the neighborhood as
follows:
There are many men seated at the front door of the
houses. There are many women constantly moving around
and there are many children around during school
hours, some are going to the landfill ... There are
many animals either loose, tied up or in cages. Goats,
dogs, donkeys and roosters are abundant (pp. 11-12).
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On the lower right hand corner of the map, the city
limits of Malaga are marked by a dark line. Los Asperones is
represented by the small rectangle off the center of the
map, to the left. The darker areas showing geometrical
drawings indicate areas of population. As can be seen in the
map, Los Asperones is away from the city limits and from the
other two areas of population.
The ethnic composition of the population is 100% Gypsy.
There are an estimated 1,000 people in the neighborhood,
with a population of 341 school age children. Drugs and
unemployment are cited as problems in the community. Only
0.82% of the total population have any formal education
(Perez & Garcia).
The best building in the ghetto is the school. It is
situated at the end of the main street against one of the
hills of the land-fill. The school grounds are surrounded by
12 feet high walls. The bottom half of the wall is made of
concrete, and the other half is made of iron bars. There is
a big, iron barred door at the entrance of the school
grounds. There is also a concrete floor playground with no
playground equipment.
appropriately put—

The school has a cafeteria — or more

a dining room, where the children have

breakfast and supper.

The cafeteria is decorated with

colorful posters. All

the rooms on the premises have solid

iron doors and iron bars in the windows. There are also two
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small trailers annexed to the school to have more room for
classes, but the aluminum siding had been taken away and the
inside of the rooms vandalized.
The school was also supposed to be a transitional or
"bridge school." The idea was to get the children used to
school and the school routines before they went to an
integrated school (Erradicar el Chabolismo). The Ministry of
Education called these types of schools Centros de atencion
Educativa Preferente, or AEP schools (Center for
Preferential Educational Attention). The ethnic composition
of the student population is 100% Gypsy. The ethnic
composition of school teachers and administrators is 100%
Payos.
The school is atypical in the sense that it has
different school hours and lower teacher-student ratios than
the rest of the schools. Nationwide, school hours are from
9:00 a.m. to 1:00 p.m. The children then go home for supper
and come back at 3:00 p.m. until 5:00 p.m. The normal
teacher-student ratio is 35 students per teacher. In Maria
de la O there is no fixed schedule. The school hours go from
9:00 or 9:30 to 1:30 or 2:00 p.m. when the children are
taken to the cafeteria for supper (In Spain supper is eaten
at around 2:00 or 3:00 p.m. with a late, light dinner at
around 9:00 p.m.). The teacher-student ratio is 15 students
or less per teacher. The exact number varies greatly from

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission .

68

day to day. Classes go from first to eighth grade.
Researcher Role
The researcher was on site doing participant
observations and conducting interviews. Socializing with the
adult Gypsies was of extreme importance to being accepted
and to establishing a good rapport with the group. Part of
the socialization meant that the researcher had to engage in
Flamenco singing and clapping.
Informant Selection Criteria
Cultural mentors and other participants were selected
on the basis of their willingness to participate
voluntarily. Cultural barriers prevented Gypsy males from
becoming participants in the study. Information on the
participants' ethnic group and status is included in Table 1
and Table 2.
Table 1. Information on Gypsy Participants.

G y p sy Group
Code name
Pastora

Status
Mother/married

Gender
Female

Reina

ii

ii

Rubia

ii

«

Rosario

«i

ii

Tata

Single

Maria de la 0

Married

Amaya

ii

“
u

ii

*
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Table 2. Information on Payo Participants.

Payo grou p
Code Name
Abel

School Status
Teacher

status
Father/married

“

Jose

“

»i

Maria

-

Married

Chari

Assistant
ii

Lalo

“

Tobi
Paloma

Gender
Male

Female
n

ii

Mother/married
n

ii

tt

Single

No actual names are used to protect confidentiality.
Reliability of the Study
For the purpose of this study, “higher degree of
consistency would indicate higher degree of fittingness,
overlap, isomorphism, or reliability" (Guba & Lincoln, p.
212). Every source of information, whether it was from
direct observation or from interviews, was continuously
evaluated for consistency. Triangulation (Denzin, 1978; Webb
et al., 1981) is a method that approaches reliability of
observational data through multiple methods of inquiry
(Morgan & Spanish, 1984; Lincoln & Guba). Webb and others
(1966) conclude that triangulation is important because
“once a proposition has been confirmed by two or more
measurement processes, the uncertainty of its interpretation
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is greatly reduced” (p. 3).
For the purpose of this study three different
measurement processes were used to triangulate or crossvalidate the reliability of the data: (1) interviews,

(2)

intercode reliability, and (3) participant observations.
Each of the three methods of inquiry was checked against
each other for possible discrepancies or high levels of
inconsistencies. The cross-validation of the data shows a
high degree of consistency among the three different methods
of inquiry.
In addition, each of the three sources of data
collection used in triangulation has been independently
validated and checked for consistency. To validate interview
data, an excellent validity check is for the interviews to
be summarized and discussed with the participants to
discover "whether the research participant agrees that the
essence of the first interview has been accurately and fully
captured" (Hycner, p. 291). For the purpose of this study,
the interviews were summarized and discussed with the
participants. This validity check helped to gather more
information and proposed more questions on the related
topic.
The validity for Code Analysis was also conducted
following Hycner's method. The instrument of validity called
intercode reliability yielded a result of .84.
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Participant observation was validated through several
levels which indicates a higher degree of consistency among
each other (Guba & Lincoln; Hycner). The findings from
participant observation were checked against the following
levels: (1) current literature to find consistency from
other sources,

(2) journal which recorded the researcher's

personal reactions and feelings,

(3) whether or not the

field notes seemed plausible in terms of human behavior
(Guba & Lincoln, p, 212).
Summary
The tasks of this study are the following:

(1) to study

the culture of the Gypsy people living in the ghetto; and
(2) to study the relationship between the Gypsy children and
the Payo teachers. Data for this qualitative research were
gathered by participant observation, interviews, and study
of school magazines. Three models of analysis were used:
Domain Analysis, Cultural Themes Analysis and Code Analysis.
The study was conducted in Malaga, Spain. The site for
the study is a housing project called Los Asperones located
on the periphery of the city limits. The population of Los
Asperones is 100% Gypsy. The school where the study took
place is situated in the ghetto and is the best building in
the neighborhood. All of the teachers at the school are
Payos, whereas all of the children are Gypsies. The teacherstudent ratio is approximately 15 students per teacher.
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During the field study, the researcher participated in
social activities as she recorded data relevant to the
study. It was necessary for the researcher to socialize with
the Gypsy families to be accepted and trusted.
To ensure reliability for the study, two measurement
techniques were used to cross-validate data. First, for the
triangulation reliability method three forms of collected
data were used: interviews, intercode process, and
participant observation notes. The cross-validation yields a
high degree of consistency among the different forms of
inquiry. Secondly, the intercode reliability method for the
Code Analysis was used, giving a result of .84 reliability.
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CHAPTER IV
RESULTS
Introduction
The interview questions which were generated by the
author were framed to discover two main points: first, to
find out the most prominent cultural domains of the Gypsy
population and the Payo population working in the school;
second, to gain an understanding of the relationship between
Payo teachers and Gypsy children in the climate of the ghetto
school.
The results of the analyzed data are presented in three
sections. The first section describes the findings of the
research concerning Gypsy culture and Payo culture at the
location of the study. Indeed, individual discussions
provided rich and vivid explanations of situations,
perceptions, and feelings. The description of cultural
domains in section one serves as background data for section
two.
The second section is organized around the three (3)
research questions previously posed:
1.

What are the ways in which the children
participate in the social life of the community?

2.

What is the accepted and expected behavior for
children in their community? In their school?

3.

What are the expectations of the community regarding
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the school and the teachers?
The third section discusses the results of the
interwoven relationship between Gypsy children and Payo
teachers in the school. Again, rich descriptions of the
interaction between teachers and students will give the
reader a sense of closeness to both situations and behavior.
Gypsy Culture
The results concerning the Gypsy culture come solely
from the Gypsies's point of view. The categories identified
in this research concerning the Gypsy culture as well as the
Payo culture are not exhaustive and are relevant only to the
focus of the research.
In total, seven categories emerged from the Code
analysis of data gathered from Gypsies:
(2)family,

(3)defense, (4)death,

(1)subsistence,

(5)perception of

improvement, (6)perception of themselves; perceptions of the
Payos about the Gypsies themselves; and perceptions of the
Gypsies about the Payos,

(7)socialization.

Subsistence is a category that surfaced repeatedly in
daily conversations among the participants. At some point or
another all of them refer to or talk about "making a living”
[ganarse la vida]. Going to the street market in the morning
until late in the afternoon was reported by Reina, Rubia, and
Rosario. The three women go to “sell lemons, garlic, parsley,
matches, or rosemary." Reina explained that if she does not
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have the money to buy the products to sell them later, she
goes to beg or to tell the fortunes by doing some palmreading. When asked how she gains the attention of the client
Rosario, another female, answered, "look ma'am this is going
to bring you good luck.” The women also complained that they
have to hide when they see the police because they do not
have the “papers” (permit) for the street vending. They often
"hide” when they see the police to avoid confiscation of
their goods. At times, confrontation with authorities is
unavoidable and scenes like the one reported by Rosario
occur:
I was at the market with a basket of escargots to sell.
Then, here comes this Paya police. I wish a bad cancer
to her! And kicked the basket. And there it goes, half
of the escargots on the ground, and saying that she is
going to take me to “chirona” [slang for jail] . And I
just took the basket and put it over her head, escargots
and all running down the Paya's uniform.
When Rosario told this incident all the women and
children in the group laughed at the story and sympathized
with Rosario in enduring the hassle of the police. Rosario
added, “Yes, I laugh now, but she took me to jail that day.”
Amaya, a young Gypsy woman, agrees that she and the others
cast all kinds of curses on the police like, “bad misfortunes
should come to you, you wretch Payo. Bad cancer should get
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into your mouth, and your tongue should drop in pieces.” But
not even with this cursing — she regretfully admitted—

do

the police leave them alone.
Conflicts with the police are frequent and show in the
many words Gypsies have to refer to them. For instance, los
ambos, los chutes, los tios, los bunos and agua. Phrases with
Calo words are also used to warn others when police are
around. Najelate que estan los bunos [run, the police are
here] is a sentence used for such a purpose. The words
najelate [run or hide] and los bunos [the police] are in this
case the Calo words.
When four of the participants were asked how their
husbands made a living, the unanimous consensus was that
women have to support not only their children but also their
husbands. As Reina put it, “we [women] all are just for them.
For the children and for them [the males]. They are good for
nothing." All the Gypsy females nodded their heads in
agreement with Reina's statement.
Reina wants her daughter to learn everything from
“street vending to begging... everything.” However, she
cannot take the child with her when she goes to make a living
because the police will take the child away from her. Thus,
what she does is to send the child around the neighborhood to
sell some matches or some other items. She feels this is a
good training ground for her daughter to start practicing.

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission .

77

Pastora, talked to the group about a male Gypsy who used
to go to the school to sell tangerines and oranges. When
asked if he could bring some other kinds of fruit, he
answered, "Yes, I could bring cherimoyas and avocados, but
the owner has electrified them fences." Selling this fruit,
which obviously was not his own, was a way of “making a
living.”
Family is the second category and it branches into three
related subtopics:

(a)dating, (b)marriage, and (c)family

life.
Dating for females normally begins at the age of
fourteen. Besides being physically attracted to the girl,
males look for females who know how “to make a living” and
how to run the house. If these two skills are not
satisfactorily met by the female once they marry, he can say
to her, “Gee up! Go with your mother, with your mother, with
your mother."
The females feel that they have to be physically
attracted to the males. If the boy has a moustache, for
example, it makes him more appealing to the girl. All the
participants agree that they were married because they were
in love with their husbands. “To be in love” was the most
important factor for the marriage participant. The single
participants also pointed out that "being in love" with a boy
would be their reason for getting married. The general
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opinion among the group was that a girl “does not look if he
works or not. Nor if he is a good worker. You look only if
you like him or not and you go with him.”
Dating is a short process among the Gypsies compared to
the dating process of the Payo group in Spain. Reina stated
that Gypsies are not like the payos who "date years and
months. We, as long as we love each other, the boyfriend goes
to ask for her [parental permission to marry her] and the
next day all is done." If parental permission is not
obtained, the girl "escapes” with the boy to a relative's
house until the girl's father consents to the union.
Permission in these cases is always granted since the male's
honor in both families is at stake. All the cultural mentors
claimed that this way of engaging is the “Gypsy way" and that
it is “the way it should be." Pastora, however, disagreed
with the others and felt that “escaping and other nonsense
Gypsy's things" are only good for the old timers but not for
the new generation of female Gypsies.
Marriage still follows the Gypsy ritual (the researcher
had the chance to watch a complete video of a recent Gypsy
wedding). Also, invitations for the weddings still follow the
Gypsy way. Friends and relatives of the couple considered
themselves invited and do not need invitations. The elders of
both families are verbally invited by the bride as a sign of
respect. The "sacaora” (the old woman who performs the ritual
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of pulling out the handkerchief) is paid in advance for her
services, and it is understood by both parties that she is a
special guest. The celebration of a Gypsy wedding lasts three
days.
The most important part of Gypsy wedding ritual is
“sacar el panuelo" or to “pull out the handkerchief.” During
this ritual a “sacaora” performs the virginity test on the
bride. The proof of her virginity is completed when three
blood stains are shown in the piece of cloth. Lastly, the
sacaora held aloft the stained handkerchief from a podium or
some other elevated position so that the people gathered at
the celebration can see it. Maria de la 0 — the bride—
summarizes the ritual as painful. She declares that the pain
was aggravated by the two hours of dancing while carried over
the shoulder of the male guests. Finally, when she was able
to sit down at one of the tables, she could not hide her
pain. Her parents, seeing that she did not look well asked
her what was wrong. She felt embarrassed and did not want to
tell. But her parents insisted and she retorted, “my pussy
hurts real bad.” Her parents burst out laughing at her
answer.
The new Gypsy generation is starting to practice
ceremonies and customs which are more typical of the Payo
group. For example, Maria de la 0 had been married by the
church before she was married by the Gypsy ritual. She also
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celebrated her wedding in a restaurant instead of at home.
Moreover, today, the couple will wait to have a home and some
furniture before they get married.
Reina, Rubia, Rosario and Amaya's sister believe that
the inclusion of the church ceremony and the celebration in
the restaurant is not the Gypsy way of celebrating a wedding.
Their opinion is that, “the Payos marry that way and it is
fine, but among the Gypsies that never existed." Reina adds
that in their race “church"

was never part of their lives.

The four women had been married by the Gypsy ritual, “as it
should be," and their celebrations lasted three days, as is
typical of the Gypsy ceremonies.
In reference to housing, Reina explained that she and
her “husband” fixed up a small house that had been in ruin
and that her mother-in-law had given her “a blanket, two
dishes, a spoon and a fork" because she did not have any
thing. A house in such a condition is called a "chabola"
[shack]. Clearly, the houses the researcher visited in the
ghetto are much better than the chabola Reina lived in when
she first was married.
The four Gypsy houses visited by the researcher were
humble, but clean. Tata's house, for example, is one of the
largest in the housing project. She has nine brothers and
sisters. All the bedrooms, except for the parents' have bunk
beds. In the center of the small living room, she had a
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small, round table with three old chairs. An old television
was in a corner and, on the opposite wall sat a very
deteriorated couch. The kitchen consisted of a sink, a stove,
and two kitchen counters. There were no decorations or other
items in the kitchen. Tata commented that “Gypsies are like
Payos now,” referring to housing and living conditions. The
bathroom had the customary items found in any household in
Spain: bathtub, sink, commode, and bidet. A roll of toilet
paper completed the items in the bathroom. The small front
room consisted of a big, rectangular dining table with six
matching chairs. A small, squared table with small figurines
for decoration stood against the wall opposite to the
entrance. The door of the house is always open when people
are in the house. A small curtain is used at the entrance
door to help keep insects out of the house.
In the marriage, the husband becomes the authority
figure for the wife. Even when married by the gypsy ritual,
females refer to their partners as "marios" [husbands]. They
can impose physical punishment and dictate rules. They also
guard their wives' fidelity in order to keep their own honor.
Reina, Rosario and Rubia attested to this male behavior in
several examples. Rubia explained that if she were to see her
husband with another woman she could not say anything. But if
he were to see her with another man, “he will kill me.” She
made this assertion with a sense of pride. Even if the couple
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is separated, if the husband knows that the wife might want
to get married again, “he will kill her at the first chance.”
During the course of this conversation, everyone in the
group made explicit references to the male's sexuality and to
various methods of castration. This animated social gathering
was filled with laughs and vivid gesticulations.
Reina told an anecdote about her sister-in-law who did
not know how to cook and, even worse, her husband did not
know it beforehand. The first time she tried to cook some
beans, the pan burst into flames. “The husband grabbed the
pan and threw it at her, then he made her to start cooking
again.” Everyone laughed at the anecdote. Reina argued that
her mother used to tell her, "you had better learn, or when
you get married your husband is going to kill you, is going
to kill you.”
In case the couple cannot resolve their own problems or
in case of a threat of breaking up, the couple seeks counsel
from the older members of the family, one of the parents
perhaps, or other figure of authority such as el tio. All the
cultural mentors and the people present during the interviews
agreed with this form of counseling. Specifically, Reina goes
to her grandmother to talk about her problems and to borrow
money in case she needs it.
The third subtopic refers to the family life. From the
moment a baby is born, a member of the family is always with
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the child. Often it is the mother, an older sister, or a
grandmother. It is common to see the mothers carrying their
babies while they are “making a living” or while they are
“doing the laundry in an earthen pan." It is also frequent to
see young girls carrying their siblings on their hips.
Physical contact between children and adults is almost
constant. The proxemics (or personal space) between members
of Gypsy groups is very reduced. Adults show love and
affection for children by continuously holding, hugging, and
kissing them. Similarly, very little personal space is
retained when people are talking or sitting together. Body
language also reflects physical proximity. The hands of the
speaker move close to the face and chest of the listener. The
more animated the conversation, the closer the hands get to
each other's upper body.
Sleeping arrangements are another example of physical
proximity and display of affection. When asked if the
children sleep in their own beds, Reina and Rubia answered
that their children sleep with her and her husband in the
same bed. Others nodded their heads in agreement. Reina, in
fact, said that her children did not want to sleep in their
own beds, and they sleep with her, “some heads up, other
heads down, but all in the same bed." Reina has six children.
Women do not carry purses or wallets. The money is
placed in a handkerchief or a similar cloth, is tied up in a
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knot and, is kept inside the bra. Children feel free to grope
their mother's bosom before they ask her for money to buy
candy. This is a form of closeness between mother and
children, and nothing in the action has sexual connotation.
When there are references to sex or sexuality, adults as well
as children talk about it openly. Neither the children nor
the adults use any kind of euphemisms to refer to sex. The
display of affection and the close personal relationships
within the group do not appear to carry sexual components.
The word “family” is understood as the immediate family
or nuclear family, for instance, the mother, the father, and
the children. Moreover, “family” also includes the rest of
the relatives, even distant relatives. Three of the
participants agreed that a family can consist of 40 to 50
members, not counting distant relatives.
Fictive kinship terms are used as a way of relating to a
member of the same ethnic group. For instance, the word
“cousin” (primo, or prima) is used when people want to
identify with another member of their own group or with
values that such a group represents. Pastora explained that
at one time she did not agree with some of the ideas a group
of Gypsies were discussing. At first, she had been addressed
as prima, but once she showed her disagreement with the them,
they switched to addressed her by her proper name. She argued
that they felt her ideas “were not Gypsy-like.”
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Fictive kinship terms such as compadre or camadre
(godfather or godmother) are also frequently used to further
relationships between clans. There are also different terms
for Gypsies who are "half Payos and half Gitanos." These
people are called cruzaos (cruzados) or mestizos. But when
the speaker wants to tease or to insult, the expression Payo
rabuo (Payo with tail) is often used.
The third main identifiable category for the Gypsy
culture is defense. The cultural pattern of defense among
Gypsies strongly conveys the idea of the family and clan
unity. For instance, if two adult members of different clans
engage in a physical confrontation, both clans feel that they
must engage in the fight also. Reina says, “if one engages in
a confrontation, we all engage in the confrontation.”
Clearly, Reina expresses the opinion of everyone in the group
by saying,
Of course, we all clump together. Because if two are
beating on my brother, I am not going to let them beat
on him. Then it is all the family. One grabs a big
stick, another one a stone, another one something
else...
A violent clash which might end in the death of some of the
members means that one of the clans must leave the area. The
clan who inflicted the injuries or caused the death(s) is the
one that has to leave to avoid a blood feud. Moreover, the
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clan who leaves cannot step into the other clan's territory.
Revenge is avoided by keeping out of the contrary's land.
"Where one sets foot on land, the contrary cannot set foot on
the same land,” said Rosario.
Defense can also be accomplished verbally to avoid
physical confrontation. A verbal defense can be made in two
manners. In the case of children, they can defend themselves
by saying that they will tell their older siblings or
parents. If the child has older siblings readily available to
him, the aggressor will be deterred from attacking. The
second kind of verbal defense and/or attack is engaging in a
violent verbal fight. Both children and adults may engage in
this form of confrontation. In a verbal confrontation, the
opponents mainly refer to the honor of the females, which is
really an attack on the males' honor. The attack also
involves sexually explicit words and wishing all kinds of
misfortunes to and diseases on the opponent and opponent's
family. References to the opponent's dead ones is done when
one of the parties wants to engage the other in a physical
fight.
The children are encouraged by the parents not only to
fight, but also to hurt the opponent in the case of an
attack. Expressions such as, “you get there and tear off a
piece of his or her flesh,” are commonly told to the
children.
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The language and tone used in verbal clashes do not
change if the clash is against another Gypsy or against a
Payo, or even against one's own children. According to Reina,
the only thing that changes is the intentions. If she gets
angry, she does not have a problem in telling her children,
"You wretch you. I wish the worst misfortunes would come to
you." But, as she said, “the intentions are not the same if I
tell the same thing to a paya in the marketplace.” Gypsy
females may use verbal aggression with payos any moment they
sense a real or perceived threat or feel that they have been
insulted.
In the category of death several beliefs emerged from
the analysis. First, the respect for the dead is extreme, and
it is shown in the language and in the behavior of the
Gypsies. The insult “to shit on the dead ones of someone
else” [cagarse en los muertos de alguien] might bring
bloodshed. As all the participants said, “the dead ones are
sacred to us." In order to teach a child manners a mother
would “have to slap a child's face” if he dared to say, "your
dead one.” Even people who did not directly participate in
the study agreed with the participants.
After a person dies, the most immediate family's eating
behavior changes. For three days they cannot go to a public
place to drink coffee or any other kind of drink. At home,
they cannot prepare food with any wine, meat, or oil (olive
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oil is a main ingredient in Spanish meals). Great care is
taken to ensure that in those three days none of these
ingredients is eaten, for it would "blemish" the mourning for
the dead.
Women must wear black as a visual sign of mourning.
Other codes for showing the mourning for the dead are not
watching television, not listening to music, not singing and
not dancing. These signs of mourning are strictly followed.
Even in households with children, the television is forbidden
when a family member dies. Reina asserted that even in her
house with so many children, “she did not touch even a button
of the t.v.” until the mourning period was over.
Gypsies who go downtown must stay away from places where
there is music or any other form of entertainment. The
mourning lasts between "a year or two.” At times, it can be
as short as six months. The time depends on the needs of the
group. Reina observed only six months of mourning because in
the places where she usually goes to make a living she could
hear loud music. Thus, she had to make the period of the
mourning shorter.
Although Gypsies in general do not go to church
frequently, the ritual for the dead is strictly followed.
Gypsy families offer a Mass in the name of the deceased a
week after the death and another one a year later.
Furthermore, if the priest "mentions the name of the dead
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person many times, then that Mass has been a very good one.”
The fifth category reveals a perception of improvement
among all the participants related to the living conditions
and the relations with the Payos. Middle age females
remembered enduring the lack of housing and lack of furniture
as children. Pastora claims that “the Gypsies never had a
house before... Using chairs... never in our lives we have
used chairs, a stone and that was all." Cooking utensils,
too, were very limited. Normally, the family ate from the
same cooking pan. Pastora and the other women argue that
today Gypsies live like “marchioness," and they do not really
know the hard times the older generation went through.
The participants perceive that the relation with the
Payo now is much better than it was a generation ago. Pastora
and Reina expressed such a perception when they described
some of the situations that the previous generation had
endured, “if we got to a place, the Payo would throw us out.
The Payo did not want us there. We had to run away all the
time ...” (although Pastora and Reina used the pronoun “we,"
they are referring to “we” as the ethnic group, not as
"Pastora and I"). They conclude that they could not explain
about the “true Gypsy" way of life because they have never
gone through it.
The last category pertains to both perceptions of
themselves and others and others1 perceptions of them as a
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different race. All of the people in the group interviewed
felt that “Gypsies eat better than the Payos."

First of all,

Gypsies never eat the leftover of one day on the next day.
The food must be prepared and eaten the same day, “not like
the Payos that fix a meal and it lasts them two or three
days.” Reina chuckled, “we are poor but picky." Secondly, in
their opinion, nothing beats “a piece of fresh-cut pork
roasted over an open fire with spices and a glass of wine.”
The participants also see themselves as more moral than
the Payos. All the women agree that there are “more payos
born bad than Gypsies born bad." They also feel that the
Payos “steal babies, sell babies, and kill babies.” The women
argued that they know these things because they have seen
them on television.
They do not feel that Payos should be afraid of being
robbed when the Gypsies walk next to them. Rosario mimicked
the comments of two Payas when she walked by them: "Grab your
purse! Grab your purse! There are Gypsies!” Interestingly,
they recognize that the Payos do not want the Gypsies near
them. At the same time, they recognize that there are Gypsies
who do mug and steal, but that does not mean every Gypsy does
so. They claimed that calling

all the Gypsies “thieves” is

like labeling all payos “terrorists” just because the members
of the terrorist group are Payos. They said this in reference
to the Spanish terrorist group ETA.
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When dealing with government institutions and government
bureaucrats, the frustration among the participants is very
high. Often, Gypsies are ignored or abruptly brushed off when
they go to ask for some paperwork or explanation of papers
sent to them. Reina complains that, if a Paya goes to the
window of an office she is taken care of quickly but, if a
Gypsy does the same thing the employee says, “Come back next
year.”
Direct, daily observation of Gypsy life shows that
socialization is an important cultural theme. Socialization
is embedded within the Gypsy culture. Most of the activities
of females include some form of socialization. Even when
making a living, females participating in the study often
went in groups of two. Time for socialization was likewise
important for the group gathered at the social center.
Several tacit norms for group socialization exist. For
instance, private conversations were considered rude. Anyone
must feel free to enter into a conversation or to leave it at
any time. An animated conversation is one in which several
people talk at the same time.
It is also considered rude to invite only a particular
person in the group for coffee. The entire group is invited;
however, the ones not intended to be invited simply decline.
A system of body language, friendship, or kinship relation to
the person inviting allows the people in the group to know if

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

92

they should decline the invitation or not.
Payo Culture
In order to show commonalities and differences between
Gypsy and Payo culture, similar structural and semistructural questions asked to the Gypsies were also asked to
the Payos interviewed. The result presented in this section
comes solely from the data gathered from the Payo Group.
The categories resulting from the analyses are four:
(1)subsistence,

(2)family, (3)defense,

(4)reasons for working

at the school, and perceptions of the area.
The first category seems rather obvious since all the
Payo participants work as teachers at the school. Teachers
see themselves as “working” as opposed to “making a living.”
Furthermore, the husbands and

wives of the participants also

work in jobs similar to those of their spouses. It is
important to point out how negatively Paya teachers regard
men who do not work. Lalo believed that a husband's concept
that the wife must support him would be a justifiable cause
"for separation,” even when separation and divorces are not
very common in Spain. A male teacher expressed the same ideas
about the males not working. He defined males who do not work
as “loafers.”
The results for the second category — family—
divided into three subtopics: (a)dating,

are also

(b)marriage, and

(c)family.
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Dating among the Payo culture
normal period of time for a couple

isa long process.

The

to date after they are

formally engaged is two or three years. When the couple are
serious about their relations, the boy asks the girl's
parents for their permission to date formally and eventually
marry her. The time can be shorter or longer depending on the
economic possibilities of the couple.
It takes time to get married because it is a common
practice among Spanish Payos to have a furnished
their own before they get married.

flat of

If the couple rent a

place, they normally have plans to buy a place of their own
in the near future. Four out of the five married participants
had bought a house before they married. The fifth participant
rented a flat when she first got married, but she and her
husband bought a new flat two years ago.
Once the home is ready to live in, the couple set the
date for the wedding. Invitations are sent to friends and
relatives. After the ceremony in the church, two married
couples among the participants had a small private wedding
celebration. The other three participants, Jose, Tobi, and
Chari, celebrated their weddings at a restaurant with all
their wedding guests. In all the cases, the wedding lasted no
more than “five to six hours." According to the participants,
this time-frame for wedding celebrations appears to be the
“norm in the case.”
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The couple does not need to have children to become
recognized as a “family." Also, for the Payos the word
“family" can be applied to the nuclear family as well as the
rest of the family members. In Spain, the family is the most
important social structure. Thus, social rules and patterns
evolve from the family structure.
The children in the family are raised within the typical
middle class norms. Children go to day-care centers if the
mother works, as was the case when Tobi's children were
little, or are taken care of by the grandmothers. Children go
to school at the age of five. From then on, they normally
have a schedule they have to obey, such as going to school,
game practices, music practices, and so on.
Payo children play mainly within the building they live
or very close to it. Three participants with school-age
children commented that their children either went to play
with their friends in another flat within the same building,
or played at the park next to their building.
The female Payos commented that they try to keep a
schedule for meals and bed time. However, they admitted that
it is not easy to keep schedules due to different working
hours and school hours within the family. All the
participants agreed that since they cannot eat supper with
their families during week days, they all arrange Saturdays
and Sundays to eat together.

R ep ro d u ced with p erm ission of th e copyright ow ner. Further reproduction prohibited w ithout p erm ission .

95

Sleeping arrangements for Payos interviewed indicate
that Payos believe it is important to keep personal space.
All of the Payos emphatically agreed that the children must
sleep in their cradles when they are babies, even though they
may be in the parents' room up until they are a year old.
Later, children must be moved to their own rooms with their
own beds. It is common to see Payos with their children in
strollers when they go out. Payo children are not commonly
carried in the arms of the adults.
The third category presents the results of the social
behavior displayed among the Payo group concerning defense.
Payos see fights among adults as lower social class behavior.
Nonetheless, when a fight occurs, other adults would try to
stop the fight by separating the people. Still, the conflict
is often solved by the opponents themselves.
Children are strongly discouraged from engaging in
physical or verbal aggression. Talking back to parents or
using any form of verbal aggression against an adult member
of the family means immediate punishment. If children engage
in a physical fight, the parents intervene mainly to stop the
fight.
The extent of parental involvement depends on each case.
For instance, Tobi's children never were involved in a
physical fight. Thus, she was involved only when her children
argued with each other, and she told them that it was very
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“ugly for brothers to argue.”
Paloma's mother never interfered when the children
argued either. Jose admits that he commonly stepped in to
stop the children and told them not to fight anymore. Lalo
echoes the same sentiment as Jose. She would interfere only
to stop them and tell them not to fight anymore. But she adds
that one time she got after a girl who had slapped her boy
because she was much older than her boy, “and it was not
right.” Abel declares that he would interfere depending on
the age of the boys who were fighting and whether “he would
know the boy or not.” But he has never done so yet because
the occasion, so far, has not arisen.
The last category shows the reasons why the teachers
decided to work at this school and their first impressions of
the ghetto and the school. Only one of the seven participants
had asked to be sent to this school. For the rest of the
group the answer was the same: “I did not ask for this
school. I only asked to work in the province of Malaga.” For
some, the news of being sent to Los Asperones was hard to
deal with. “To tell you the truth, I was scared," said two of
the teachers.
Ironically, when the school opened the hiring policy
claimed that teachers coming to the school might be “selected
in some way as to be the most ideal teachers for the school,"
not simply the ordinary process of teacher placement that had
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been followed by the Ministry of Education. But the process
of selecting teachers “in some other way” was never
implemented. No one seems to know the reasons why the new
hiring policy was not implemented.
The teachers' first impressions of the area were not
good. Two of tho interviewed could not understand "how such a
place could exist in the twentieth-century.” Some of the
teachers “could not sleep,” thinking that they “had to come
back."

Another teacher exclaimed, “Impression?! Scared!

That's how I was when I came here. Scared, quiet and with my
eyes wide open."

Only one teacher asserted that her

assignment was better than she had anticipated. Her family
and friends had painted such a horrible picture that when she
faced the actual school it was not that bad. In truth, all
the participants changed their minds about the school later
on.
The ghetto, however, still remains one of the main
concerns of the educators. The drugs and the land-fill are a
constant worry to all of the school faculty and staff. At
times, the stench from the land-fill gets in the classrooms
and other dependencies of the school. The teachers'
preoccupation with their cars being vandalized is also a
daily reality. During a three months period, their cars were
vandalized in several occasions.
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Research Questions
The second section of this chapter exposes the answer to
the three research questions posed in the study. The first
research question to be answered is the following:
What are the ways in which the children participate
in the social life of the community?
Children are included in all the daily activities of the
adults. Moreover, they are free to move about and to express
their emotions freely. They are encouraged to search in the
environment around them and use it to their advantage. Other
than for minimum safety concerns, few restrictions are
imposed on the things the children can use to play with.
Girls as young as eight years old can be responsible for
the care of a baby child or other youngsters. “You see this
one here,” said Reina as she points to her daughter, “When
she was eight years old, she took care of everything. She
took care of the house. She took care of these two here
[pointing at two younger girls]. She gave the babies the
bottle, bathed them, and put them to sleep.” Because Reina
had to go to make a living, she did not have anyone else but
her child to take care of her two babies. Now, with all her
children at the school and at the day-care center, she does
not have to keep the child from the school to take care of
her siblings.
Reina comments in a joking manner that now the girl does
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not want to do anything around the house. The girl had told
the mother that since she had responsibilities before, now it
was the mother's time to take responsibilities. By taking the
role of a caretaker, the child becomes an active participant
in the social life of the community.
Now that Reina's child is older, she is teaching her how
to make a living so that when she gets married her husband
“won't kill her” for not knowing. According to Reina the
child needs to learn everything from “street vending to
begging... everything.” As Reina says, “you have to teach the
children what life is about. My mother did the same with me.”
Sending the child around the neighborhood to sell various
items is another way of making the child an active
participant within the social life of the community.
Children between one and five are allowed to play
outside if an older sibling can keep an eye on them. They can
go to play with no supervision when they are six, seven, or
eight years old. Often, children run free through the
neighborhood. Moreover, since most of the doors are wide open
with only a thin curtain to keep the insects out, children
can enter freely into the houses of relatives and friends.
Once in the house, children are also free to engage in any
activity going on at the moment. While visiting the home of
Maria de la 0, children ran in and out of the house to
investigate what a Paya was doing there. Some stayed there
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with us to watch the video of her wedding; others left. Small
children often go naked if the weather allows it.
Ever since a very early life, children are rewarded for
developing the art of singing and dancing. As we sat at
Amaya's front steps, she told her niece, a girl one yearold, to sing flamenco for her. The adults started to clap
their hands rhythmically as they moved their bodies. The
child started to sing with a little voice. Her mother hugged
her and told her, “How great does my child sing!”
Oftentimes, social gatherings involve flamenco singing
and dancing. The music and the rhythm are provided by a
guitar and the rhythmical clapping of hands, which can take
many forms. Clapping is a form of art appreciated by the
Gypsy community but also difficult to do. Thus, children are
taught to sing, dance, and clap from a very early age. By
integrating the art of music and dancing within the learning
process of the children, they are able to participate fully
in the social life of their group.
In social relationships, vivid language and physical
expressions when talking are also strongly encouraged.
Mothers laugh and praise the children who are vividly
expressive, whose verbal expressions are funny, and whose
words are guite naughty. Once again, mothers guide the
children's social skills to maximize participation in the
social life of the community.
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The second research question to be answered in this
chapter is as follows:
What is the accepted and expected behavior for
children

in their community? In their school?

Expectations withing the community. Children can use any
vocabulary they see fit to speak. Language is restricted only
on a few occasions, for example, when children mention the
dead without due respect. In this case, the child can get
slapped or spanked. Children at social gatherings are told to
quiet down if they are so loud that adults cannot hear each
other. Besides these restrictions, little is done to control
the children's self-expression. Neither is there control on
time or schedules. People are not expected to follow a
schedule, children less than the adults.
Parents do not impose discipline or obligation unless
they arise from the needs of the family. In the case of a
girl, like Reina's daughter, she takes care of her siblings.
In the case of a boy, he helps the father to find recycling
materials, to do street vending, or to engage in any other
form of making a living. Schedules for the family are imposed
from outside the family and the needs of the clan associated
with their particular environment. For instance, looking for
recycling materials in the land-fill has to be done at night
when the garbage trucks dump garbage in the land-fill and
before layers of dirt are put over the top of the garbage.
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Females must go to sell in the morning because the open
market closes late in the afternoon.
Some families engage in seasonal work on farms at
harvest time. In this case, all the able bodies of the family
work together. It is a tacit expectation that the child has
to cooperate in "making a living” for the clan. The needs of
the clan take the highest position in the hierarchy of
responsibilities.
Children are expected to protect their own clan against
any real or perceived aggression from another clan or from
another group. This behavior often can be observed within the
school grounds. Fights which involve older siblings defending
the younger ones are not uncommon. Often, a physical struggle
between the children and the teachers develops in order for
the teachers to keep the children in the school. Children
want to leave the school, by jumping over the fence, after
they engage in a fight with other children. For instance, one
morning after a class break, a girl from the seventh grade
was upset because two boys were picking on her. The girl got
tired of being teased and slapped one of the boys who was
younger than she. The boy went crying to his older sister who
came looking for the girl. A physical fight between the two
girls broke out. The girl who had started the fight was
punished, and the other girl was taken to the office to calm
her down. But the girl refused to go to the office and tried
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to jump the fence to run away. When she could not jump it,
she threw herself on the ground, only to be lifted by two
male teachers. She was kicking and biting. In fact, she put
her legs against the door frame to prevent the teachers from
taking her inside. Once inside, she tackled the teachers in
an attempt to leave the office. Ultimately, she was forced to
sit down and stay calm. As a result of the struggle, she was
sweating and breathing heavily. After a while she finally
calmed down.
In another incident, a fight broke out between two boys
in the third grade class. One of the teachers tried to
separate them but was kicked in the leg and punched below the
waist. Upset, both teachers decided to let the children
fight. However, some of the children in the classroom gave
the teachers a strong verbal reprimand for not stopping the
fight.
Parents expect children to leave the school by jumping
over the iron, barred gate or the iron fence if the children
get involved in a fight and thus get upset. Children are also
expected to leave the school if they feel a teacher is
picking on them.
Although mothers seldom impose rules or discipline, at
times, they seem to be upset with the children when they do
not obey their requests. For instance, one evening at the
social center Rubia said something to her daughter. The girl
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ignored the mother. The fifth time, the mother moved toward
the child with the intention of spanking her. The child ran
outside away from her mother's reach. The mother started to
curse the child as she tried to run after her. The child, in
turn, began to curse the mother. This situation lasted for
four to five minutes. Eventually, the mother realizing that
she could not get her hands on the girl came back inside.
Following this incident, the mother said, “these devil
kids,” but continued with her chatting at the social
gathering. For a while, the girl observed her mother at a
safe distant, and came back inside shortly after.
Another mother and her child displayed the same kind of
behavior one early morning when the boy did not want to go
into the cafeteria for breakfast. The small boy ran out of
the cafeteria several times. Every time his mother ran after
him he escaped because he ran faster. Meanwhile, mother and
boy cursed at each other repeatedly. A teacher finally
persuaded the boy to come inside. The mother left the school
still cursing.
Although mothers display this behavior, they actually do
not encourage the child to obey or to behave. Mothers feel
that it is in the nature of the child not to do so. Children
are expected to talk back, curse, or use any other form of
verbal expression when the mothers get after them. The
exception, however, is the mention of the dead ones without
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due respect.
Physical aggression is also expected from children in
response to physical punishment or other physical force
imposed by an adult. For instance, the child who did not want
to go into the office used physical force against the
teachers who forced her into the office. A child in the third
grade provides another example. The child was punished by
having to stand up in the middle of the class. After a while,
he wanted to go back to his seat, but the teacher brought him
back to the center of the room. Roughly, he tried to get away
from the teacher's grip. In turn, the teacher handled him
roughly to keep him in the spot. In response, the child

swung

punches at the teacher that she avoided not giving them any
importance. Even at the social center, situations where the
children have punched and kicked their mothers have been
observed on four occasions.
Children are expected to respect the dead and to show
behavior which demonstrates such a respect. The father of one
of the children died during the school vacation and not many
teachers were aware of it. The music teacher, for instance,
did not know. Before the music class started, the child tried
to jump the fence and leave the school. When he was caught,
the teacher threatened to tell the boy's father about this
behavior. The boy cursed the teacher and challenged him to a
fight. Clearly, the boy was reacting as was expected of him.
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First, the teacher had mentioned the name of his father
without proper respect. Second, the teacher had wanted the
boy to listen to music and sing while he was still in the
mourning period.
Within the school, expectations of the children's
behavior is different. From the perspective of the school
community (and by extension from the Payo cultural view), the
first most important expectation of a child is to obey and
respect their parents and the adults. Verbal aggression such
as cursing is considered to be behavior typical of "savages.”
One of the participants argued that a Gypsy that comes to the
school saying "shit on your dead ones' or saying other vile
things..." could be classified as acting as an “animal or a
savage.”
The second important expectation of the children is
cleanliness, a topic all the participants referred to often.
In the Payo culture, neatness and cleanliness are of extreme
importance for social relationships. Payo parents take great
care that their babies not only are clean but also smell
clean. Many kinds of baby colognes are available in the
market. It is not only expected, but socially enforced that a
child be neat and clean. The participants feel that children
“are being abandoned and neglected” when they are not kept
clean. Teachers did not blame the Gypsies children for not
being clean. They blamed their mothers. One of the
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participants likes to talk directly with the mothers to tell
them, “the only thing I ask of you is that you bring this
child clean." But she adds that her request is not often
honored. Another participant prefers to tell the children “to
ask their mothers to bathe them and to put clean clothes on
them." Again, this method does not seem to work well, either.
The teacher explained that she had had some very angry
mothers coming to the school telling them that “they are the
one who have to wash their asses.” All the participants
agreed that the hygienic conditions of the Gypsy children are
"really pitiful.” In order to keep their street clothes clean
and their hair clean, teachers wear a white or blue robe over
their clothes and use a special kind of shampoo to prevent
lice infestation.
The third expectation for children is not to fight.
Instead, children are expected to control themselves.
Physical aggression toward a parent or an adult is firmly
discouraged. Fights with other children are also discouraged.
The last question posed for this study is the following:
What are the expectations of the community
regarding the

school and the teachers?

The answer to this question was not as anticipated by
the researcher. Direct data from the participants were
scarce. Indeed, the cultural mentors were reluctant to talk
about the subject, and the participants avoided the questions
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relating to teachers and the school. This study has not
yielded any results as to why the Gypsy group avoided direct
questions related to the subject. Nonetheless, comments
related to the school and teachers were frequently heard. For
instance, one evening in the social center, a mother was
telling to a well-liked person in the ghetto, what she
thought about paying a 200 peseta fee (around two dollars)for
her child's field trip. She argues that no one pays 200
pesetas when children go on a trip. The guard argues that in
every school he knew the Payos, as well as the Gypsies, have
to pay much more for field trips. The mother says,
They [the children] have everything paid for here, they
have everything paid for because the City Hall pays for.
And the money is for them [the teachers], to spend it in
tapas [small dishes of food] and beer. But I wish them
such a diarrhea that they have to stick a cork in their
asses to make their way back.
Besides this general distrust of the teacher, Gypsy
mothers expect the teacher to teach their children how to
read and write. Mothers also expect the teachers to take care
of their children when they get into a fight. Indeed, the
teacher is held responsible if the child gets into a fight
and gets hurt. On two different occasions the principal of
the school had to stop mothers from physically harming the
teachers whom they blamed for their children being hurt in a
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fight. Even so, the verbal aggression could not be avoided.
The teachers are also expected to take care of the
children's clothes. One late afternoon, a mother walks into
the office asking for a sweater her daughter had lost. She is
angry because, she says, it was the third item her daughter
had lost. She instructs the principal that the teacher should
pay attention to the clothes the children wear and remember
them. Thus, when the child leaves something out on the
playground, the teacher can keep it and give it back to the
child it belongs to.
Reina was the only cultural mentor who expressed her
opinion of the school when directly asked. She feels that the
school could be beneficial for their children in the future.
She adds, "since they never had anything, at least they would
know something." However, even Reina used a distracting
technique when answering this question directly. She says
that she sent her children to the school “so that they can
have a career for their future.” Unmistakably, she was
eluding the question, by saying something she expected that
the researcher wanted to hear.
Another day, when the conversation was not about school,
Reina expressed her true feelings about the subject. She
agrees that she sends her children to school “because I have
to leave them by themselves when I go to make a living. Then
it is a good thing for me and a good thing for the children.”
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Moreover, when asked what did she wish for her daughter's
future, she answered, "I wish she could find a good Gypsy
that would

take care of her, and would not make her go out

and make a living, like it happened to us.”
The study reveals that children tend to go
more often

to

school

if doing so in part serves the needs of

theclan.

For example, the meals provided at the school help their need
for subsistence. Yet, when other needs have to be met, the
school takes a secondary position. For instance, the need to
learn from life is more important than the need to learn what
the school imparts. As Reina says, “my child has to learn how
to make a living and how to take care of the house. If not,
once she gets married, her husband can kill her.” In the
Gypsy's opinion, the school does not teach the child how to
“make a living.”
One morning, while sitting in the office, a teacher
asked a fifth grader in a casual conversation what he had
learned the morning before in his class. The boy answered,
“nothing, just foolish things” [nada, tonterias]. It seems
that children cannot see any connection either between the
school world and their world. Often, they are at the school
primarily so that they are not left alone at home. One thing
the cultural mentors did not say was that the Office for
Minor and Juvenile Affairs is trying to keep track of the
number of permanent families in the area whose children do
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not attend school regularly. Some families are afraid that
the office may take legal action and punish them by removing
the children from their homes.
Relationship between Gypsy Children and Payo Teachers
The third and last section of this chapter will discuss
the results of the daily interaction between the Gypsy
children and the Payo teachers. Two general categories emerge
from the data, one being the academic aspect and the second
the social aspect of such an interaction.
From the academic viewpoint, there was the unanimous
consensus among all the participants that the children have a
total lack of interest in the school and that they are not
willing to work. Paloma, Abel and Lalo responded that the
children have their own “well marked-time limit for working."
After the children do what they perceive is enough work for
that day, it is very difficult to get them to continue with
any academic task. For instance, Abel used to teach eighth
graders one hour. After that hour, another teacher came in to
teach a different topic. However, when the second teacher
came the children refused to work because "they had already
worked.” Abel added that children like to do dictation, but,
if he decides to stop the dictation to explains a point
related to it, the students have no qualms about letting him
know they are not interested in the explanation.
All the participants also felt that the students have
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little regard for the school “because life in the school is
not going to help them in their future life.” As another
teacher put it, “children do not feel they need the skill
learned at the school to sell lemons and garlic.” Two
teachers agree that the children in general are very
intelligent: "they know their money transactions perfectly,
even if they do not know anything about math. No one can con
these kids.”
Teachers also recognized the general, low academic level
of the school as compared to other “regular schools.” "Regular
school” means schools that are not under the label of
“Center for Preferential Educational Attention." Tobi
explains about two eighth graders who enrolled in a
vocational school to continue their education. Even though
these students had a good performance in the ghetto school,
they could not make it in the vocational training school.
Tobi expresses frustration when talking about the
failure of the two students. She is frustrated also by the
difference in levels within the same grade. In her class she
had two students who “already know how to read, four or five
that are beginning to read, and three or four who cannot even
recognize the vowels.” She tries to "individualize the class”
to fulfill the needs of all the students.
As explained by each of the participants, children do
not have homework, nor do they take their books or workbooks

R ep ro d u ced with p erm ission of th e copyright ow ner. Further reproduction prohibited w ithout p erm ission .

113

home. In each of the classes observed, there was a metal
cabinet where the children kept their school materials. The
teacher has the key to the cabinet.
Teaching in the school is not focused only on the
academic curriculum. The hidden curriculum plays an important
role in this school as well. Explicit teaching about proper
social behavior is part of everyday activities. In all the
classes observed the same routine was followed every day. At
around 1:20 in the afternoon, someone comes to the door of
the classroom and gives the teacher a clean towel. The
teacher then puts the children in line and pumps liquid soap
into their hands. The children wash their hands and get in
line at the cafeteria door for their supper.
All the participants feel that it was as important to
teach proper verbal behavior, eating manners, and personal
hygiene as it was to teach reading and writing. Tobi, Lalo
and Abel would consider themselves happy if these basics of
social behavior were acquired by the children. A special
liquid for lice is kept in the office, and small children are
treated by the teacher if necessary. It is common for
teachers to emphasize verbally the importance of neatness and
cleanliness.
Teachers have duties at the cafeteria every day. They
serve the children if the children are too small to do so
themselves; they make sure the children do not get into
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fights, and teach them proper eating manners. Tobi taught her
last year's class to use a fork and a spoon when eating, to
close their mouths while eating, and to eat the bread
properly. Abel also claims that he must teach eating manners,
so that the children are not “spitting on the floor at the
same time they are eating." Maria even feeds the little
children if she feels they are distracted and not eating.
Another social behavior the school tries to change is
the vocabulary that children use. Six out of the seven
teachers repeatedly tell their students that they cannot talk
using so many “four letter words and so many insults."
Indeed, Lalo gets very irritated when the children get to
school “with their wires crossed... and insulting you.” Chari
adds that the children's verbal aggression is worst when the
students “do not know you.” Maria attested to such a
behavior. She could not believe the language used by the
first graders and exclaimed, "Oh my God! What they are saying
that I am blushing as old as I am.” Teachers strongly
encourage a less aggressive form of verbal communication.
This hidden curriculum is shown in the different articles the
children put out in the school publication Chachipen.
One of the social behaviors that teachers have problems
dealing with is the physical aggression occurring on the
school grounds. When the children fight, the situation
becomes “hysterical." Abel and Lalo agree that children fight
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viciously, at times to the point of “tearing a piece of
flesh” from the rival. Abel claims that, after a fight,
children jump the iron fence to bring their mothers to
school. The mothers typically accuse the teachers of “doing
nothing to stop a fight.”
Most of the teachers agree that they must get in between
the fighters to stop the fight. As Jose put it, “if you get a
couple of punches, so be it," because becoming physical is
the only way to solve the problem.
When children get upset with the teachers, they would
likely tell the teachers that their mothers or fathers are
going to come to the school to “split them up with the
knife." Although teachers seem to be used to it, Abel claims
that it is something that “depressed you.” However, teachers
are very positive toward the personal relationship between
the two groups.
All the participants admit that they did not have
originally any formal knowledge of the Gypsy culture.
Nonetheless, after the teachers got over their cultural
shock, they were able to establish a good rapport with the
students. Abel, Chari, Tobi, Lalo, and Maria believe that
they have a good relationship with their students. However,
as all of them suggest, the good relationship exists only if
“you are or have been their teacher." Otherwise, there is not
even respect for the teachers. The observation of the
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children on the playground seems to substantiate the
teachers' claim that the children would more likely obey
their own teachers than any other teacher.
Abel explains that he had taken over the class of a
teacher who had transferred to another school. The children
liked the prior teacher and did not want Abel. He says that
he had a very hard time explaining to the students that he
did not "take the job away from their seho.” The year before
the same thing had happened to another teacher, but he could
not take the pressure and left.
This participant also argues that his relationship with
his class is in his opinion “too close.” Children call him
names like “bald head" and he calls them names, too, but no
one is insulted. These names are not perceived as insults
because, according to him, they are not said with “bad
intentions.” Notes taken from direct observation in Abel's
class confirm his claim. One morning, after the teacher had
given the students dictation, the children began to sing a
song they had just invented for him: “Teacher Abel, the head
is bald, the head is going to burst because he has to study”
[maestro A . .., la cabeza esta pela, la cabeza le revienta por
gue tiene gue estudiar]. Abel smiled and ignored the song.
The children went back to work with math. They worked well
with each other and tried to help one another. In a joking
manner, Abel told them that they had made more mistakes doing
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math problems “than a cross-eyed woman doing crochet."
Everyone burst out laughing. During the morning of these
observations, students interrupted the class three times by
singing flamenco. Abel reminded them that they were in a
classroom, and the singing stopped.
Observations of the first graders indicate that the
teacher also had a good relationship with her class, for
most of the class period she had a child hanging on her neck
or on her back. When she was seated, there were children
fighting to sit on her lap. Children hugged the teacher
whenever they felt like it. The children also called her by
the familiar nickname seho. At the cafeteria she hand- fed
her students if they were, as she said, “a bit behind."
The same good relationship could be observed with Lalo
and her students. She often came into the office with a child
on her hips and another one by her hand. Children appear to
like her and also call her seho. Tobi thinks that her
children feel free to talk to her about any problems they
have or about anything else. She feels she can establish a
good rapport with the children because she commands “some"
discipline and respect in the class. Chari, on the other
hand, feels that she relates to the students well because she
cares for the little ones when they get hurt and “understands
the situation they are in."
Tobi and Abel comment that they had had students who
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finished the school and still maintain a good relationship
with them. For instance, if the students see the teachers
downtown they come to them and hug and kiss them.
All of the participants are upset by the fact that the
children must live in the ghetto. In reference to the
children the participants used the expression “out of the
ghetto" a total of 18 times during two interviews. Tobi feels
that if the children do not have a chance to get out of the
ghetto, “their future seems very dark.” Chari points out that
the “staggering poverty” in which these children live should
not be allowed.
At times, however, the relationship is negative, and
tension between the children and teacher surface. Most of
these cases occur when the teacher reinforces some kind of
punishment, like making the child stand up or sending them to
the principal's office. Lalo comments that she has an
“ambivalent feeling” towards the children. At times she “hates
them" and at times she “loves them." Lalo also feels that
children do not seem to distinguish between how to talk to a
child and how to talk to an adult. She sees this failure to
distinguish as a sign of disrespect. All of the participants
agree that other colleagues could not deal with the
differences in cultural behavior and had to leave the school
due to depression.
Surprisingly, four teachers feel that children act
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aggressively because there is no love in their families.
These teachers believe that children at the school are not
loved by their families.
In the month of November, the seventh and eighth grade
students took a trip to a historical town called “Ronda.”
During the trip, the researcher observed that the behavior of
the children was like that of any other group of elementary
students. Two teachers who had taught in the school before
joined the trip also. The children were very happy to see
them. Children and teachers saluted each other by hugging and
kissing.
During the field trip, only two situations happened
which could be attributed to the ethnic differences. The
first situation occurred when the children were visiting the
Mondragon Palace. Everyone gathered in abig

room in the

palace to listen to the guide tell about the

history of the

site. What started as a routine explanation became a heated
discussion between the children and the guide. The children
questioned every piece of information the guide gave them,
saying that they did not believe her. Others in the group
wanted to hear what the guide was saying and

started to yell

at the others to be quiet. The teachers decided that it was
the right time to leave the palace.
The second situation occurred downtown, when three
children went into a store to buy a small collection of
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miniature toy cars. At the store, when the children and
researcher entered, a lady at the counter called out another
woman that was inside. The three children acted politely and
courteously. When the children left one of the woman went
back inside. Had the children not been Gypsies, the lady at
the counter would not have called the other person to come
out.
Clearly, the relationship between the teacher and
students outside the school environment was very cordial and
friendly. Besides visiting historical places, children also
visited a Payo school and played soccer with the Payo
students.
Summary
This research shows six main categories related to the
Gypsy culture of the population studied: (1) subsistence,
family, (3) defense,

(2)

(4) death, (5) perception of

improvement, and (6) perceptions of themselves and others.
With some exceptions, female Gypsies provide for the
everyday needs of the family. Women make a living (ganarse la
vida) by selling small quantities of lemons, garlic, matches
or rosemary in the open markets. The activities in which the
Gypsies may engage to make a living depend on the needs of
their families or groups and not on the legality of such
activities.
For Gypsy couples, the period of time for dating and
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being engaged is short compared to that of Payo couples.
Gypsies may get married in three months or in a year. A
typical Gypsy wedding lasts three days, and anyone who knows
the bride or the groom may attend the wedding. Older Gypsies
are verbally invited by the bride as a sign of respect.
Before marrying, the girl must prove her virginity. The
ritual for the virginity test is called sacar el panuelo (to
pull out the handkerchief). The bride

must know how to cook

and how to make a living. In the marriage, the husband is the
authority figure. He must also guard his wife's fidelity in
order to keep his honor.
The family is the most important unit of the Gypsy
society. A typical Gypsy family may average 40 to 50 members.
Gypsies find security, counseling, support and stability
within the family. Physical proximity and physical contact
are important for the members of the family.
Among the Gypsies, to be alone is possibly the worst
thing that can happen to a person. As a result, in the Gypsy
family, children as well as older people are seldom left
alone. A Gypsy must belong to a vitsa or family to be part of
the Gypsy society. Otherwise, such a Gypsy would be socially
dead. Moreover, a Gypsy who is alone is feared by his own
people.
Gypsies' sense of self-defense reflects the idea of
family and clan unity. When two adult Gypsies engage in a
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physical fight, the confrontation is extended to both
families or clans. Thus, a member of a family is
unconditionally supported by the rest of the family. In the
case of a clan's feud, the Gypsies respect a system of
exclusive “territories" to avoid bloodshed.
In the Gypsy's belief system, the respect for the dead
is extreme. The mourning period for a dead person may take
two years. During this period, the gypsies must avoid
watching television, dancing, and singing. Mentioning the
dead without due respect may cause bloodshed between
families.
Nowadays, Gypsies feel that they have better living
conditions and better relations with the Payos than they once
had. Yet, they still sense that the Payos are afraid when
Gypsies are around them. Gypsies see themselves as superior
to the Payos in regard to moral behavior.
The categories emerging from the study regarding the
Payo group are the following:
(3) defense,

(1) subsistence,

(2) family,

(4) reasons for working at the Gypsy school and

perceptions of the area.
Payo culture shares some similarities with the Gypsy
culture, for instance, the sense of family unity and the care
and respect for children and older people. However, the rest
of the cultural features of the Payo culture contrast with
those of the Gypsy culture. For example, for Payos, it is the
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man who should be the provider and not the woman. Generally,
Payos “go to work” as opposed to Gypsies who "make a living.”
A Payo man must fight by himself without involving
others. Moreover, violence is seen by the Payo society as
behavior typical of savages. Likewise, verbal attacks and the
use of foul language are considered typical of “lower
classes."
Dating and marriage in the Payo culture are also
different from dating and marriage the Gypsy culture. Payo
couples date for two years or more before they marry.
Furthermore, the bride does not go through any virginity
test. Weddings are formal, and only those who receive
invitations may go to the wedding. The average Payo wedding
lasts around four to six hours.
Teachers explain that they work at the Gypsy school
because the Ministry of Education has put them there and not
because they choose to be there. Only one teacher had asked
to work at the Gypsy school.
Contrary to the Gypsies' perception that Gypsies have
better living conditions than they once did, the teachers
perceive Los Asperones as being “third world."
The first guestion of this study states: What are the
ways in which the children participate in the social life of
the community? The result indicates that Gypsy children are
included in all the daily activities of the adults as well as
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in all social events. Children take on adult responsibilities
such as caring for their siblings or helping the parents make
a living. Lastly, children are encouraged to learn Flamenco
singing and dancing so that they can participate in all the
social events of their group.
The second question asks: What is the accepted and
expected behavior for children in their community? In their
school? The answer to this second question shows that
children in Gypsy culture have few restrictions in their
language as well as in their behavior. Direct observations
show that parents do not impose discipline or obligations
upon their children. In short, responsibilities and
obligations for children arise from the needs of the family.
In addition, children are not encouraged to comply with fixed
schedules or deadlines.
It is a common belief among parents that children are
expected to misbehave for it is in the nature of the child.
However, children are punished if they do not show respect
for the dead.
The third question for this study is: What are the
expectations of the community regarding the school and the
teachers? The answer for this question points to a general
sense of distrust between parents and teachers. The
expectation from the Gypsy parents is that the teachers must
take care of the children while at the school. Also, they
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expect the children to be fed if they go to school.
Regardless of the cultural differences and adverse
working conditions, teachers often develop and maintain good
relationships with their pupils. Moreover, besides teaching
the regular curriculum, teachers impart knowledge regarding
proper social behavior and personal hygiene. Children,
likewise, develop a close relationship with their teachers.
However, data show that when both Gypsy culture and Payo
culture clash within the school ground, the confrontations
become highly stressful for both groups.
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CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS
Introduction
The purpose of this chapter is to examine and discuss
possible interpretations and implications of the obtained
results. The investigation was twofold: (1) to gain an
understanding of the Gypsy culture; (2) to discover the
dynamic of the relationship within the school domain between
the children and the Payo teachers. This chapter will be
divided according to the these two main areas of
investigation. Since the three research guestions posed for
this study focussed mainly on the Gypsy culture perspective,
they will be in the first section of the chapter.
Understanding Gypsy Culture
The results concerning Gypsy culture suggest that
several patterns of their culture coincide with the results
of previous research done in this field. Por example, for the
Gypsies' sociopolitical system only two kinds of groups are
relevant to them: the nuclear family and the clan. The clan
can be formed by more nuclear families linked by kinship such
as marriages or be linked by fictive kinship. Kottak (1994)
defines fictive kinship as "personal relationships modeled on
kinship, such as that between godparents and godchildren”
(p.103). Gypsy society appears to be an egalitarian-oriented
society in which stratification is not common.
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Taxonomies of cultural patterns found in this study are:
(1) strong sense of support, responsibility, solidarity, and
protection towards the family lineage,

(2) strong

identification with one's own ethnic group, (3) rejection of
the Payo group, and (4) control through community, clan, and
family. These taxonomies appear to coincide also with those
resulting from other studies.
The language used by the Gypsy participants shows the
strong sense of group. For example, they used the pronoun
"we” frequently, as opposed to the pronoun “I” which is used
less often.
Although there is a rejection and distrust of the Payo
people, in general, personal relationships among individuals
of both groups are often positive. Once a Gypsy and a Payo
have established a good rapport, the level of rejection and
distrust is minimal. When bicultural interactions are good,
the Gypsy feels free to criticize Payos in general in front
of the Payo or Paya friend. However, the Gypsy separates the
Payo friend from the rest of the Payo group by using verbal
cues. For instance, the Gypsy avoids the adjective Payo/a to
address the friend. Also, when negative stereotypes about the
Payo group are discussed, efforts are made to exclude the
Payo friend from the “other Payos." For example, forgetting
they are talking to a Paya, three females — Reina, Rubia, and
Rosario—

complain that the Payos make them use bad language,
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such as cursing, but looking at the researcher, Reina
immediately rectifies the situation and holding the
researcher's arm, she says, "well, not all the Payos.”
Four other categories which emerged from this study seem
also to coincide with the literature of Gypsy culture. These
categories are (1) aversion to enclosed spaces and fixed
schedules (this aversion appears to be a common
characteristic in nonindustrial societies),

(2) strong sense

of the females' chastity and females' marital fidelity,

(3)

extreme respect for the dead, and (4) high respect for those
with good skills in singing and dancing Flamenco.
Most of the sociopolitical and economic system of the
Gypsies coincides with the anthropological description of a
foraging band as a social system. As Kottak (1992) explains,
“Band, tribe, chiefdom, and state are categories or types in
a system of sociopolitical typology” (p. 243). Thus, it can
be inferred that the Gypsy group for this study followed the
cultural patterns of the Band's social and economic
structure. The past nomadic life of the Gypsy group indicates
the social system of a foraging band.
As a band, and as a nonindustrial society, Gypsies'
adaptive strategy to subsistence is based on using the
resources within their habitat. Selling, trading, searching
for recycling materials, conning the Payo group, and other
strategies are used for the survival of the group. However,
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the group lives within an industrial society in which the
sources for “making a living" are becoming scarce.
Sedentarism requires different economic adaptive strategies
(Kottak, 1994), and the Gypsy group of Los Asperones lacks
the skills necessary to survive within a sedentary,
industrialized system.
Furthermore, the practice of discrimination makes it
harder for the group's economy to survive. Discrimination de
facto (practiced, but not legally sanctioned), (Kottak, 1994,
p.62) is commonly practiced in the Spanish society against
the Gypsies. For instance, police have a checkup point at the
entrance of the ghetto every day during the mornings and late
in the afternoons. Also, as pointed out by Pastora, if a
person calls for a job on the telephone, the response may
seem very promising. However, once Gypsy applicants go for
the job in person, the answer is always the same: “we'll call
you back,” but no one ever calls.
New regulations curbing street vending and flea markets
add more strain to the already weak relationship between the
Gypsies and the laws of the province in which they live. The
bluntly discriminatory practices and attitudes of some
government offices reinforce the idea among the Gypsies that
Payo institutions are to be disliked and distrusted.
In Spain there are many Gypsy families who have adapted
to the industrial society. In Malaga, for instance, there is
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a large neighborhood with a majority Gypsy population that
has integrated into the industrial economic system. Gypsies
from areas with a prosperous economy have, to some extent,
better relationships with the majority group. However, the
group of Los Asperones still remains a marginal one.
Nonetheless, the results of the study indicate that the
younger generation of people living in the ghetto lean toward
integration. Another indication of this trend is the
participants' perception that they are receiving more
tolerance from the Payos and better living conditions for
themselves. One of the Gypsy participants claims that Gypsies
now live like Payos do, or as another Gypsy put it, “as
marquesses." This perception, however, contrasts sharply with
the perception the Payos have about the living conditions in
the ghetto which they regard as typical living conditions of
“the third world."
The families in the ghetto have lived most of their
lives outside the Payo society, outside the Payo living
habitat, and in the outskirts of the city. Thus, when reforms
occurred, and Gypsies were forced to cross into Payo society
and Payo territory, both groups had to make many adjustments.
Although changes are occurring within the young population of
the ghetto, social and cultural adjustments are difficult and
slow. The confinement and isolation of the ghetto do not help
the transitional process.
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Several contradictions can be observed from the
findings. First, the participants suggest that church is not
part of the Gypsy culture; however, attending Mass a week
after a person died and then a year later is simply ritual.
In addition, the more the priest mentions the name of the
deceased, the better the family feels. Gypsy parents also go
to church to baptize their children to save the children's
souls in case of death. The second contradiction can be seen
in children's fights. Parents get upset if children get into
a fight at school but, at the same time, strongly encourage
them to fight. The third contradiction pertains to the
behavior of the male in the case of a female's infidelity.
Although the females in the group complain about husbands
using violence to deal with a wife's sexual promiscuity, the
wife would not expect anything less. Clearly, she would think
the husband did not care for her if he did not display such a
behavior.
Conclusion for the Research Questions
Research question number one stated the following:
What are the ways in which the children participate
in the social life of the community?
The findings for this question indicate that children
participate in all forms of social life in the community.
Girls are responsible for taking care of their younger
siblings and the cleaning of the house, and boys often go
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with the father to “make a living.” These responsibilities
give children a sense of autonomy and adulthood.
Parents do not impose rules or other forms of control on
the children. The responsibilities given to the children by
the group dictate what children can or cannot do. Children do
not take commands from the adults. It could be suggested that
children feel they are like adults by living up to their
responsibilities. At least, this seems to be a tacit
understanding among children and adults. Since children are
considered as equals to adults, they are expected to engage
in active socialization and to participate fully in the
social life of the community in all of its forms. Children
can participate in adult conversations at any time or leave
the conversation at any time. There is no distinction between
children and adults in regards to schedules. If the
conversation in a social gathering is carried on until three
or four o'clock in the morning, as is common during the hot
summer nights, children decide whether to stay at the
gathering or go to bed.
Moreover, in any kind of celebration, children are
expected to sing and dance along with the adults until they
are tired. Singing and dancing becomes an important form of
socialization. Likewise, children can also decide when to eat
and what to eat. It can be safely argued that children are
not any different from adults in regard to participating in
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the social life of their Gypsy community.
Research question number two asked the following:
What is the accepted and expected behavior for
children in their community? In their school?
The results for this question seem to indicate that
children are also expected to act like adults in their verbal
behavior. The mothers do not reinforce any changes in their
children's verbal communication. Actually, children are
encourage to be loud and verbally explicit. However, the
group does expect a mother to reprimand the child severely
when the child mentions the dead without respect. Moreover,
mothers feel pressed by public opinion to reprimand the
child.
As a nonindustrial society and as a society in which
personal relationships are important, Gypsies do not like
fixed schedules and rigid on-times. Time orientation is
focused on participating in events more than in accomplishing
things. Gypsy culture seems to be more a society of “being”
than a society of “doing” (Lusting, & Koester, 1913, p. 119).
Thus, children are not put under time restriction or
schedules. As a result, children are not expected to comply
with time schedules. The school seems to have adapted to this
cultural factor and has allowed certain flexibility in the
schedules.
The clan and the community expect the child to help the
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family in making a living if it is necessary. No one asks
questions, and no one in the community would criticize
parents for keeping a child out of school.

Obviously, it

is

difficult for the school to adjust to these cultural
behaviors because without regular attendance there is no
continuity for the child's education. The numbers of children
attending school may vary greatly from one day to the next.
Every day the teachers count the children in each class to
determine the total number of places to set for children who
would be eating at the cafeteria.
Since the clan is the protecting body for all of its
members, children are expected and encouraged to defend all
of their younger or weaker siblings. This behavior is
strongly embedded within the group. In a band society, this
cultural trait is desirable to protect the group which can be
isolated from another group of its own kind. However, such
behavior creates problems when a large group of children is
put together in the same habitat. Physical aggression breaks
out easily and disturbs the school environment.
Furthermore, since children are used to making their own
decisions, as adults do, they seldom comply with the
teacher's command. Children fight, physically and verbally,
against any discipline coming from an adult. Even when
confronted with a physical barrier (like the iron gate or the
iron barred fence), children overcome them if they have
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already decided to leave the school. The commonality of
children jumping the fence is reflected in the following
humorous note printed in Chachipen (see Figure 1),

Eigurs 1
Caption translation:
Students and alumni of the school Maria de la 0 will
participate in the III Andalusian Championship in the
category of “gate jumping” from inside-out as well as
from outside-in.

,ammo*tf1* * »*0'putty,^

The auto-determination of the children creates a
difficult situation for both the children and the teachers.
The situation is aggravated because “calming down” is not
encouraged among the children in the ghetto. Instead,
children are expected to show their emotions both physically
and verbally without many restrictions.
The tense situation created in the school seems to be
expected by the Gypsy community since children are by nature
not "expected to behave." On the other hand, there is no
excuse for children not to respect the dead. They could get
into trouble with their peers, their clan, and their own
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community for such disrespect. The teacher, however, may be
distressed when conflicts arise if the teacher does not know
the importance of showing respect for the dead. By knowing
this cultural trait and the code to be followed during the
mourning period, the teacher could avoid many conflicts.
Teachers' expectations contrast markedly to the
accepted behavior of the children in their community. Verbal
aggression such as cursing and explicit sexual discourse are
not acceptable for adults, and even less for children.
Calling on others for help in defending themselves is also a
situation that Payos do not agree with. They see such
behavior as a sign of cowardice. A Payo child would see using
physical force against a teacher as unthinkable.
Concerning hygiene, a Paya mother would be ashamed of
herself if her child were

said to go to

school dirty.Thus,

the expectation of a Payo

teacher is to

see

childrenclean

and neat early in the morning. The cultural shock experienced
by the teachers takes its toll on some who leave the school
on sick leave for reasons of depression.
Question number three is as follows:
What are the expectations regarding the school and
the teachers?
It is important to notice that little information was
obtained from direct questions asked
informants on this topic.

of

the

cultural

Except for Reina, the rest of the
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people in the group evaded questions directed toward their
perception of the school and teachers. It was mainly through
direct observations and conversations which did not directly
address the issue that results were obtained.
It was observed that mothers go to school to take their
children, to complain if the child gets into a fight, or to
have some paperwork read to them. As a result, they do not
know the teachers very well. Therefore, a good rapport is not
established between the teachers and the parents. It can be
inferred that since there is no personal relationship, the
teachers are simply grouped into the collective name Payos.
Consequently, the rejection and distrust against the Payos is
extended to the teachers also. In the absence of a social
relationship with the teachers, mothers have no qualms
attacking the teacher verbally and, if necessary, physically,
when they feel that teachers do not live up to their
expectations.
For most of the Gypsy participants, school is just
another resource to be used within their habitat. It is
neither an obligation nor a responsibility to send children
to school. For example, Reina sends her children to school to
have them taken care of and to keep them fed while she is out
all morning. Most mothers feel that the skills taught at the
school will not be used by their children for their own
advantage. Reina would like for her daughter to read and
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write, but those skills will be useless if her daughter does
not know how to make a living or how to take care of the
house. The social worker who visits families to encourage
parents to send their children to school agrees. According to
him (a Gypsy himself), most of the families in the ghetto
send their children to school to help with their subsistence
and to keep them out of the streets. Children are in the
school until they are needed at home to help the mother or to
help the father. The social worker argues that after the
children are 14 years old, he considers the cases closed and
moves onto other families with children under 14. He feels
that children in the ghetto live their lives too fast, and
that the children mature too fast. Normally, children marry
at age 15 or 16 and start their own nuclear families about a
year later. The young wife then goes with her mother to the
market, and the young husband goes with his father to trade
or sell, or he stays home. The social worker feels that the
Gypsy children in the ghetto are not able to enjoy their
childhood.
Thus, it can be argued that families in the Los
Asperones area expect the school to provide care for the
children in the absence of parents or older siblings, to
become a support to the subsistence of the family, and,
finally, to teach rudimentary skills in reading and writing.
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Dynamic of the Interrelation between Gypsy Children and Payo
Teachers
The second main area of investigation for this research
concentrates on the relationship between the children and the
teacher in the school environment. The findings from the
academic section reveal that children have their own agenda
when it comes to their class work. They feel they have the
right to decide on their daily academic schedule, for
instance, how long to work and on what material to work. It
appears that children determine what to do in many situations
at the school, just as they do in their community.
The perception of the community concerning the school is
reflected in the children's own perception of the school. The
child's comment that what he learned at the school were
"silly things” reflects the general feelings about school.
Most of the children cannot see the usefulness of the school
in their lives or the relevance of what is taught at the
school. There does not seem to be a relationship between life
in the school and life in the community. In addition, neither
the children nor the teachers seem to make a connection
between what is taught at the school and what is taught in
the community.
The results also indicate that teachers know the
difference between lack of motivation due to the environment
and lack of mental capabilities. As one of the teachers
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pointed out, the children are very intelligent and alert.
Thus, it is not that they cannot do the work, but that they
do not come from the best of environments to be motivated to
work.
Physical and verbal aggression are relevant factors in
the teaching environment. Time and energy used in class to
stop verbal and physical fights take a toll on the teachers
and the students. Furthermore, fights break the concentration
of the students and the continuity of the class. It also
appears that the younger the students are, the more difficult
it is to have them comply with class rules and discipline. It
is safe to assume that rules and discipline create a direct
conflict between the students' cultural patterns and the
teachers' cultural patterns.
No physical aggression was observed in the fifth and
eighth grade classes, but it was observed in the third and
first grade classes, an indication, perhaps, of the
adjustment children made after some years of attending
school. The fact that children in the first grade rearranged
their chairs and tables freguently as opposed to those in the
fifth and eighth grades who do not rearrange them might also
be interpreted as a sign of adjustment to the school
environment.
The not-very-hidden “hidden curriculum" is another point
where the differences between the school and the community
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appear strong. The perception of cleanliness and neatness
within the Gypsy community does not coincide with the
perception of the school community. When mothers take
children to school they feel their children are clean.
However, when teachers meet the children in the cafeteria or
classrooms the feeling is that the children are not clean.
The results of such differences in the perception of
cleanliness contribute to the alienation of the Gypsy
community from the school.
It is necessary to remember that for the Spanish Payo
society, proper verbal and nonverbal behavior, along with
clean personal appearance, are very important. They are
important because Spanish culture is a culture of
collectivism oriented toward social relations. Thus, to be
able to socialize and to gain access to the economic
resources of such a society, the individual must display a
minimal knowledge of social skills. Teachers are aware that
the social skills are as important as the academic skills.
Thus, teachers believe that children need to acquire both
skills to have a better chance for success. The participants
took it as a personal matter to teach the children basic Payo
social and personal skills, along with personal hygiene.
Some of the findings for the section on social
relationships were rather surprising. Teachers modified their
behavior when they were in class or on the playground to

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

142

adjust to the children's behavior. This kind of shift in
behavior is defined by Mehrabian (1967) as “immediacy.” In
terms of teaching, “teacher immediacy" refers to approach
behavior, verbal and nonverbal, which augments positive
personal relationships between teachers and students within
the school environment. Teachers accommodate their language
to reflect the students' way of asking questions or ways of
relating a story. For instance, the students explain what
someone else has said by acting out and using the first
person instead of the third. Also, when students want to make
a point they initiate the conversation with a brief comment.
Then they pose a question which they will answer themselves.
Although teachers are not aware of it, they tend to do the
same when talking to the children.
Teachers also changed their proxemic. During classroom
observations, teachers did not move away or shift
uncomfortably when children's heads were touching their
heads. Neither did they move when children leaned on them or
squeezed the teachers in between the group the students form
around the teachers. Up to the third or fourth grade students
show affection for their teachers by hugging and kissing
them. The children do these things without hesitation.
Teachers never rejected this display of affection by the
children. As Abel claims, “we must adjust to them also, not
just them to us.”
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Also, rather surprising was the teachers' perceptions
regarding the affection of the students or lack of it. On one
hand, teachers felt that the students showed affection and
care for the teacher. On the other hand, the teacher sensed
that the children lacked love and affection in their
families. It seems interesting to compare the teachers'
belief with the idea the Gypsy mothers had about the Payos
“killing children and stealing children.” Only Chari argued
that it was not that the children did not have love and
affection at home, but rather that love and affection were
demonstrated in a “different code.”
The results concerning the relationship between the
teacher and the students are also interesting. Children need
the proximity and relationship with the teachers to respect
them and not to hassle them by cursing. In turn, teachers
take the teasing and cursing from their own students claiming
that they do not speak with “bad intentions.” However, if the
teasing and cursing comes from students other than their own,
they are likely to get upset. Moreover, teachers could
tolerate stress produced by the children's behavior better if
the parents did not get involved by going to the school and
threatening the teachers.
Both children and teachers share a common environment in
which each other's cultural patterns contrast sharply. This
constant contradiction and adjustment appears to create a
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love/hate relationship. The ambivalence of feelings among the
teachers in regard to the students and the school, plus the
number of contradictions brought up by this study seem to
point to a relationship oscillating among affection, dislike,
understanding, and rejection, in short, a conflictive
relationship for most of the people involved in it.
It should be noticed that the effect of the conflictive
historical relationship between both cultural groups (with
the elements of aggressions and rejection from both parts),
should not be confused as the causes for school failure. Such
historical and cultural relationships are merely extended to
the relationship between the school and the community.
Recommendations
The recommendations illustrated in this section are
connected with the socioeconomic and pedagogical context
presented throughout this study. In the conflictive
interrelation between Gypsies and Payos there appears to be
no road to quick and easy solutions. Thus, the main purpose
of these recommendations is to open flexible channels of
communication which could be used by educators and government
officials. The most appropriate suggestions for the findings
of this research are the following:
1.

Efforts should be made to foster relationships

between parents and the school. Gypsy culture encourages
personal and social relationships. It appears that when such
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a relation is not present, distrust and rejection are
created.
2. Once the relationship is established between parents
and educators, the former may have their input taken into
consideration. Such an input would allow for better school
attendance and less control from top down.
3. Teachers and administrators may increase their
knowledge of the Gypsy culture and may use different multi
cultural methods of teaching. In addition, the acquisition of
such knowledge should be recognized by the Ministry of
Education.
4. The bureaucratic system should become more flexible
so that the positions open in the Centros de Atencion
Educativa Preferente, or CAEP (Center for Preferential
Educational Attention) be filled by professionals who want to
be at such centers and whose experience and knowledge match
the needs of the school. These actions would help to lower
the turn-around rate and would improve relationships between
both groups.
5. Faculty should be given more support and time to
exchange ideas with other centers and\or other faculty.
Moreover, efforts should be made to improve the coordination
and access to information not readily available to the
faculty.
6. Efforts should be made to promote access for Gypsies
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to assume teaching positions in schools with a majority of
Gypsy children. Gypsy educators would help to soften the
barrier between the Gypsy community and the school.
7. As emphasized by the teachers, greater efforts should
be made to get the families out of the ghetto and into the
general community. It seems that the ghetto isolation from
the rest of the community increases the tension between the
community in the ghetto and the outside and, by extension,
increases the tension between the school and the community.
8. More elements of Gypsy culture should be integrated
into the school to increase the children's self-esteem and
self-respect. Gypsy culture should be presented with non
stereotypical information on History, language, culture, and
current situations of the Gypsies in Spain as well as in
other countries.
9. Efforts should be made to minimize the social and
cultural conflict between the child's world and the school's
world by blending the school's experiences with the child's
experiences.
10. Local and state governments should make efforts to
create new programs and change existing narrow policies to
facilitate a continuous education for minority groups.
Presently, Gypsy children do not have egual opportunities to
further their education. Thus, with no relationship between
compulsory primary school and secondary education, their
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motivation for attending primary school may diminish.
The site and population for this research have
characteristics which were different from those of other
Gypsy communities and schools. Besides, the researcher is a
female who was limited in her research by being able to
obtain the opinions and views of only Gypsy females. For
future research, it is recommended that this study be
duplicated by a male researcher to bring about a broader
perspective of the Gypsy community by including the Gypsy
males' viewpoint.
Lastly, research in other Gypsy communities and other
schools with a large number of minority groups will be
necessary to create a comprehensive body of information about
Gypsies and their basic right to education without losing
their identity.
Summary
The last chapter of this study reveals the conclusions
and recommendations derived from the data presented in
chapter four. Most of their cultural patterns of the Gypsy
culture of the group in Los Asperones seem to coincide with
the results found in other studies. The cultural patterns are
the following: (1) strong sense of support and protection
towards the family,
ethnic group,

(2) strong identification with one's own

(3) control through community and family, and

(4) rejection of Payo culture.
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The following categories also seem to coincide with the
literature of Gypsy culture:

(1) aversion to enclosed spaces

and fixed schedules, (2) strong sense of female chastity,

(3)

extreme respect for death, and (4) respect for Flamenco
singers and dancers. Clearly, the cultural patterns as well
as the socio-political system of the Gypsies coincide with
the social system of a foraging band. The social system of
foraging bands often clashes with the industrial social
systems rendering, as a result, harsh socio-economic
conditions for the Gypsies. Nonetheless, Gypsies feel that
their living conditions and social status are better now than
they used to be a generation ago.
Results of the first research question indicate that
children participate in all forms of social life within the
community. At the same time, children may also share the
responsibilities typical of adults.
The results of the second research question suggest that
Gypsy children are expected to behave as adults in their
verbal behavior and in their respect for death. Moreover, the
child is expected to act as an adult in helping the family to
make a living.
In regard to the last question of the research, the
Gypsy mothers expect the teachers to behave as guardians and
protectors of their children while the children are in the
school. In general, mothers also expect the teachers to teach
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some reading, writing, and mathematics. Overall, Gypsy
families expect the school to provide care for the children
and to be a form of subsistence for the family.
The relationship between the children and the Payo
teachers appears to be positive in spite of the differences
in cultural perceptions. Teachers tend to modify their
behavior and their language to become closer to their
students' cultural behavior. The results indicate that the
level of tolerance between teachers and students is higher
when there is a positive, personal relationship between both
groups.
Recommendations of this study are directed toward open
channels of communication between the Gypsies and the Payo
society they live in. Lastly, more studies are needed in the
field of education and minority groups to help the Gypsy
children gain the basic right to an education.
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APPENDIX A

Spanish Version
Initial set of questions for the Gypsy’s group

1.

Hola, ,iC6mo te llamas?

2.

^De donde eres?

3.

iCuantos ninos tienes?

4.

,»C6mo celebraste tu boda?

5.

^Cuantos dias duro la fiesta?

6.

^Se celebran mas bodas gitanas o mas bodas por la iglesia?

7.

^Cuando os casasteis os quedasteis en casa de vuestros padres o
suegros, o tenlais vuestra propia casa?

8.

^Donde tuviste tus ninos en casa o en el hospital?

9.

^Quien te ayudo antes del parto?

10. ^Despues del parto quien te ayudo con tu niho o niha?
11. ^Dormia el crio contigo o tenia una cama para el?
12. iCuanto tiempo puedes dejar al niho solo?
13. ^Que remedios hay para cuando al nino le duele el oido o la barriga?
14. ^Cu£ndo dejas que la hermana coja al nino chico?
15.

Cucindo dejas que el niho se valla solo a jugar a la calle con sus
amigos?

16. ^Que te pidieron tus ninos el ano pasado por Reyes?
17. ^Si los ninos estan jugando en la calle a la hora de comer, como los
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llamas para que vengan?
18. i A que hora comeis en la casa, mas o menos?
19. <<Cuantas horas est^s en la cocina?
20. ^Que diferencia hay entre cocinar, freir y guisar?
21. ^Que haces de comer normalmente?
22. ^Cuando una mocita se casa, quien le ayuda con el ajuar?
23. ^El marido busca casa para casarse?
24. ^Que ve una mocita en un mocito para casarse con el?
25.

un mocito en una mocita?

26. ^Cuanta gente puede haber en una familia, por ejemplo, cuantos
parientes hay en tu familia? .
Initial set of questions for the teacher's group

1.

Hola, ^Como te llamas?

2.

^De donde eres?

3.

^Cuantos ninos tienes?

4.

^Como celebraste tu boda?

5.

^Cuantos dias duro la fiesta?

6.

^CuSntos anos llevas trabajando como profesor\a?

7.

^CuSntos ahos llevas trabajando en este colegio?

8.

<;Cuando os casasteis, donde pusisteis la casa?

9.

^Donde tuviste tus ninos en casa o en el hospital?

10. £Quien te ayudo antes del parto?
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11. £Despues del parto quien te ayudo con tu nino o nina?
12. ^Dormia el crio contigo o tenia una cama para el?
13. ^Cuando dejais que el nino valla solo a la calle con sus amigos?
14. ^Que te pidieron tus ninos el ano pasado por Reyes?
15. iSi los ninos estan jugando en la calle a la hora de comer, como los
llamas para que vengan?
16. iQ ue remedios hay para cuando al nino le duele el oido o la barriga
17. ,<A que hora comeis en la casa, mas o menos?
18. ^Cu^ntas horas estas en la cocina?
19. Volviendo otra vez a los ninos, £Si tu nino le pega a otro tu que
haces?
20.

si otro le pega al tuyo que haces?

21. Aqui en la escuela, ^Como se soluciona el conflicto cuando un nino le
pega a otro?
22. ^Sabias algo de cultura gitana antes de venir a este colegio?
23. ^Cual es el problema que necesita una atencion m£s inmediata?
24. ,;C6mo resolverias tu ese problema?
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English Version
Initial set of questions for the Gypsy’s group

1. Hello, w h at is your name?
2. Where are you from?
3. How many children do you have?
4. How did you celebrate your wedding?
5. How many days did your wedding last?
6. Do you celebrate more Gypsy weddings or more weddings in the
church?
7. When you married, did you live with your parents or in-laws, or did
you have your own place?
8. Where did you have your babies, at home or at the hospital?
9. Who helped you before your baby w as born?
10. After the child's birth, who helped you with the baby?
11. Did the baby sleep with you, or did he have a bed of his own?
12. How long can you leave the baby alone?
13. Are there any remedies to cure the baby's ear ache or stomach ache?
14. When do you allow other siblings to care for the baby?
15. When do you allow your child to go out on the street and play with
his friends?
16. What did the children w ant last year for Christmas?
17. If the children are playing out on the street, how do you call them to
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come to eat?
18. At w hat time do you eat at home, more or less?
19. How many hours do you spend in the kitchen?
20. What is the difference between cooking, frying, and fixing meals?
21. What do you fix for meals normally?
22. When a single girl is married, who helps her with the dowry?
23. Does the future husband find a house to live in before getting married?
24. What does a girl see in a boy to want her to marry him?
25. What does a boy see in a girl to w ant him to marry her?
26. How many relatives are there in your family?
Initial s e t of questions for the teacher's group

1. Hello, w hat is your name?
2. Where are you from?
3. How many children do you have?
4. How did you celebrate your wedding?
5. How many days did your wedding last?
6. How long have you been working as a teacher?
7. For how long have you been working in this school?
8. Where did you live when you got married?
9. Where did you have your babies, at home or at the hospital?
10. Who helped you before your baby w as born?
11. After the child's birth, who helped you with the baby?
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12. Did the baby sleep with you, or did he have a bed of his own?
13. When do you allow your child to go out on the street and play with
his friends?
14. What did the children w ant last year for Christmas?
15. If the children are playing out on the street, how do you call them to
come to eat?
16. Are there any remedies to cure the baby's ear ache or stomach ache?
17. At what time do you eat at home, more or less?
18. How many hours do you spend in the kitchen?
19. Going back to the subject of the children, if your child hits another
child, what do you do?
20. And if another child hits yours, w hat do you do?
21. Here in the school, how do you solve the conflict when a child hits
another one?
22. Did you know anything about Gypsy culture before coming to this
school?
23. In your opinion, w hat is the problem that would required more
immediate attention in this school?
24. How would you solve such a problem?
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APPENDIX B
Examples of drawing from Gypsy children, extracted from the
school magazine Chachipen, reflecting the children's culture,
neighborhood, and the hidden curriculum taught at the school.

Pero mira c u e b c n ita v a
d e luna llena.

c o n a ie g rla y s im p a tia
1a famll/a lo c e l e c r a .

La h o n r a de nuestra r a z a

es pura

fundamental

c u a n d o v'amos a u n a b o d a
esd n o c h e v a d e fiesta.

!!
j

y a las tres d e la m a f ta n a
ics tres rosas se p a s e a n .

y te n e m o s que cujdarfa
c o n mucha Jincencfad
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Caption translation for the Gypsy Wedding:
1. Look how pretty the bride is.
2. When we go to a wedding, that night there is a party.
3. With happiness and joy the family celebrates.
4. At three o'clock in the morning the three roses are
shown.
5. The honor of our race is pure and fundamental.
6. And we must keep the honor very sincerely.
A poem
The title of this poem is “How to date without having to
put a clothes pin in your nose.”
LOS CONSEJOS DE GLORIA
COMO L1GAR SIN PONERSE UNA PINZAEN LA NAR1Z

Paseando por el barrio guapcados,
dcmostrando que estamos perfumados,
consccuencia de estar bien lavados.
manteniendo el cabello bien a^eado.
sin habitances en 61 instalados.
las axilas a diario "escamonaarias".
con pies con jabon bien "refratados1
y las chicas en el bidet mensuaimertc remojadas.

\

'

I

9?
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Dances and costume.
Drawing from a typical party celebration.
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The housing project and the municipal land-fill

■Oy q

Mj^Y\\P i PiH<

l.i?

/

I

w-
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Hygiene
Caption translation:
What a pleasure is a good bath!

J
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ABSTRACT

The purposes of this study were to gain an understanding
of the Gypsy culture and to discover the relationship, within
the school domain, between the Gypsy children and the nonGypsy teachers. The study was conducted in Malaga, Spain and
lasted two and a half months. The research design for this
study was gualitative. Data for this ethnographic research
were gathered using three strategies:
observations, (2) interviews,

(1) participant

(3) collecting school

magazines. Three models of analysis for collected data were
used: Domain analysis, Cultural Themes analysis, and Code
Analysis. The Gypsy participants were part of the population
of the Gypsy ghetto Los Asperones. The Payo participants were
faculty members of the school located at the ghetto.
The findings showed that the cultural patterns for the
Gypsy population were (1) strong sense of support and
protection for the family,

(2) strong identification with

their own ethnic group, (3) control through community and
family,

(4)rejection of Payo culture,

(5)strong sense of

female chastity, and (5) aversion to enclosed spaces and
fixed schedules. These findings seem to coincide with the
literature of Spanish Gypsy culture.
The results of the research questions indicated that
children participated in all forms of social life. If
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children had the physical capabilities they shared duties
typical of adults. Gypsy children were not discourage to
behave as adults in their verbal behavior, their respect for
death, and in helping the family to make a living. Overall,
Gypsy families expected the school to provide care and meals
for the children. The school became important as a form of
subsistence for the family.
This study showed that the relationship between the
Gypsy children and the Payo teachers appeared to be positive
in spite of the cultural differences. The level of tolerance
between teachers and students was higher when there was a
positive, personal relationship between both groups.
Ten general recommendations were made to open channels
of communication between Gypsies and Payos. Moreover, two
recommendations were made for further research in this field
of study.
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